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MISSION, VISION, PURPOSE, AND
DEMAND
The purpose of West Virginia Academy Ltd., as a non-profit charitable organization, is to
improve education in West Virginia by: (i) establishing a charter school, (ii) developing and
deploying curriculum and scalable college-readiness programs within the school, and (iii)
providing training for teachers who seek to improve college-readiness throughout West Virginia.
The organization’s overall purpose contemplates the establishment of a charter school to
provide wraparound services for families in West Virginia. Consistent with this reality, the
organization has a separate mission for each of its divisions: nursery, primary, and secondary
education programs, respectively, but a shared vision and purpose.

West Virginia Academy Primary School Mission
West Virginia Academy’s Primary School mission is to help our scholars from all backgrounds,
including, in particular, historically underserved student populations, become academically
successful through becoming effective communicators, creative collaborators, dynamic leaders,
and promising innovators for the state of West Virginia. We will train, support, and mentor our
educators to use evidence-based educational instructions and interventions that promote each
scholar’s academic success, and well-being.

At West Virginia Academy (WVA) academic success will be built on four target areas:
communication, collaboration, leadership, and innovation.

EFFECTIVE COMMUNICATION
According to the National Center for the Improvement of Education Assessment (NCIEA, 2020),
“communication is an expressive process demonstrated through production, which includes
writing and speaking and comprehension is an interpretive, decoding, and receptive process
acquired through reading and listening.” It has been found that complex communication skills1

are a required expectation in the workforce. We know that through our program WVA scholars2

will experience multiple opportunities to practice, self-assess, and receive constructive feedback
in order to become effective communicators.

2 National Research Council (2011). Assessing 21st Century Sills: Summary of a workshop. Washington,
D.C.: The National Academies Press. https://doi.org/10.17226/13215.

1 Thompson, J. (2020). Measuring student success skills: A review of the literature on complex
communication. Dover, NH: National Center for the Improvement of Educational Assessment.
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Communication skills, including writing communication, is essential for academic success and is
highly desired by employers. “Mindfulness exercises have been shown to benefit students’3

communication-related thoughts and feelings.” The founder of mindfulness-based stress4

reduction (MBSR) described it as “paying attention in a particular way” or “paying attention with
purpose, in the present moment, and nonjudgmentally.” Mindfulness has been found to help5

students examine their “internal and external stressors” and create “a culture of calm” with some
“simple, effective, inexpensive evidence-based strategies that can be implemented in every
classroom.”6

We know that students are entering the classroom from a variety of home environments. Each
comes with their backpacks full of school supplies but also stress, worry, anger, sadness,
happiness, excitement, fear, etc. Each scholar at WVA will be taught mindfulness strategies and
participate, daily, in our “Mindfulness moments.” Home-room teachers will take the necessary7

time to help our scholars understand their own thoughts, feelings, and sensations, as well as
how these can affect their own actions. Mindfulness moments will be conducted throughout the
day for the first term to provide multiple opportunities to practice in various settings. During the
other three terms, time will only be allotted at the beginning of each day for “Mindfulness
Moments” and encouraged throughout the day when needed.

CREATIVE COLLABORATORS
In order for our scholars to be academically successful, they must learn how to work with others.
According to the NCIEA (2020), “intellectual gain and increased academic content knowledge
and skill could be a bi- or co-product of collaborative activity.” The center also found that
“students benefit cognitively and non-cognitively from genuine collaborative activities, especially
those requiring elaborate explanations, sharing/critiquing of thinking, and opportunities to bring
their funds of knowledge to bear on the complex task or problem.”8

A unique program in our school is the West Virginia Academy Ambassador program, it will help
promote meaningful and inclusive participation of all individuals in the school and community.
This program focuses on four Ancient Roman Virtues, one for each team. The students
complete projects each term in the school and community that apply the knowledge gained by

8 Evans, C. M. (2020). Measuring student success skills: A review of the literature on collaboration. Dover,
NH: National Center for the Improvement of Educational Assessment.

7 Browning, A. (2020). Mindfulness in education: An approach to cultivating self-awareness that can
bolster kids’ learning. Center to Improve Social and Emotional Learning and School Safety at WestEd.
San Francisco, CA: WestEd.

6 Kane, M. (2017). Creating a culture of calm. Gifted Education International, 34(2), 162–172.
https://doi.org/10.1177/0261429417716350

5 Kabat-Zinn, J. (2003). Mindfulness-Based Stress Reduction (MBSR). Constructivism in The Human
Sciences, 8(2), 73–107

4 Stewart, N.W., Wilson, A.W., Drewery, D.W. (2020) Innoventions in Education and Teaching
InternationalI. 57(1). 109-118

3 Adams, S. (2014). The 10 skills employers most want in 2015 graduates. Forbes. Retrieved from:
http://www.forbes.com/sites/susanadams/2014/11/12/the-10-skills-employers-most-want-in-2015-graduate
s/
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studying their assigned virtue. All students, regardless of ability, are placed in one of four teams.
These teams consist of scholars from all grade levels. The teams are organized in such a way
that all participate and collaborate to achieve their goals. At the end of the year, they are asked
to put their knowledge to the ultimate test by competing as a group in the Field Day
Competition.

DYNAMIC LEADERSHIP
Leadership development is an important part of the educational experience. Thus, it is WVA9

mission to create meaningful, relevant leadership experiences that will be engaging, impactful,
and tied closely to our curriculum and ambassador program. Helping our scholars become
dynamic leaders will aid their academic success throughout their lifetime.

Each of our West Virginia Academy Ambassador teams will be led by Student Team Officers.
Those wishing to become an officer must fill out an application and be interviewed by the team
advisors. Students of all ages will be encouraged to apply to become leaders for their school
team. This will give primary students a chance to lead other scholars of all ages.

We will also have a WVA Student Council. Older students will be elected through a ballot
system at the end of the previous year. The student council will have a critical role in helping
create a more positive school culture as well as help WVA school fulfill its mission.

Individual mini-courses or afterschool clubs/classes will be encouraged to have rotating leaders
to give as many students as possible the chance to develop their leadership skills in a variety of
settings.

PROMISING INNOVATORS
“The success of the United States in the 21st century – its wealth and welfare – will depend on
the ideas and skills of its population and innovation is key to a bright economic future.” To10

develop young professionals who will have the capacity to innovate must be intentional – it will
not just happen. Promising innovators are able to come up with various ideas just from thinking11

about the details in a new way. That is why creative problem solving to produce strong
innovators is a mission of West Virginia Academy.

WVA knows that there must be a strong core knowledge background in order to think creatively
about the content. Each year at our culminating field day competition, the WVA Ambassador
Teams will be assigned a unique problem presented to them using innovative techniques. The
teams will have all the materials and supplies provided, and a time limit will be set. The teams

11 Roberts, J.L.(2015) Innovation and STEM Schools. NCSS Journal. 28-29.

10 President’s Council of Advisors on Science and Technology. (2010). Prepare and inspire: K-12
Education in Science, Technology, Engineering, and Math (STEM) for America’s Futures. Washington,
DC.

9 Deal, S. T., & Yarborough, P. (2020). Higher Education Student Leadership Development: 5 Keys to
Success. Center for Creative Leadership, 1-16.
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will be judged by the WVA Student Council on their creativity, foundational knowledge of the
problem, and collaboration within the team members.

EVIDENCE-BASED EDUCATION
We will train, support, and mentor our teachers in how to find and implement evidence-based
educational techniques. These are instructional techniques and interventions that have been
found effective and reliable using randomized controlled trials or meta-analyses.  In other words
they are the techniques that are found to work consistently for their intended purpose.12

Overall, WVA Primary School will use Direct Instructional (DI) techniques to deliver explicit
instruction to our primary scholars in the core subjects (reading, mathematics, and language
arts). Explicit instruction is characterized by clear descriptions, demonstrations of a skill,
followed by supported practice and timely feedback. This method has been found effective with
all students including those that are disabled, english language learners, and gifted.13 14 15 16

Research has been conducted and found successful of DI techniques in a variety of settings,
including rural areas, and suburbia. It has been found to be successful in multiple subjects.17 18 19

West Virginia Academy Secondary School Mission
West Virginia Academy’s Secondary School mission is to build upon the academic success of
our scholars from all backgrounds, including, in particular, historically underserved student
populations, in becoming an effective communicator, creative collaborator, dynamic leader, and
promising innovator by increasing their global awareness through developing intercultural
communication skills and a holistic approach to problem solving. We will train, support, and

19 Stockard, J., Engelmann, K. (2010) the development of early academic success: The impact of direct
instruction’s reading mastery. Journal of Behavioral Assessment and Intervention for Children. 1(1). 2-24.

18 Stockard, J. (2008) Reading Achievement in a Direct Instruction School and a “Three Tier” Curriculum
School. National Institute for Direct Instruction, Technical Report 2008-5.

17 Stockard, J. (2011) Increasing reading skills in rural districts: A case study of three schools. Journal of
Research in Rural Education. 26(8). 1-19.

16 Bisland, A. (2004). Using Learning-Strategies Instruction with students who are gifted and learning
diabled. Gifted Child Today. 27(3). 51 - 58.

15 Gabonada-Gatcho, A.R., Hassan-Hajan, B. (2019) Augmenting Senior Secondary ESL Learners’
Reading skills through Explicit Instruction of Metacognitive strategies. Phillippine Normal University,
Philippines. 1-24.

14 Kanfush, P.M. (2014) Dishing Direct Instruction: Teachers and Parents Tell All! The Qualitative Report.
19(1). 1-13; Roux, C., Dion, E., Barrette, A., Dupéré, V., & Fuchs, D. (2015). Efficacy of an intervention to
enhance reading comprehension of students with high-functioning autism spectrum disorder. Remedial
and Special Education, 36, 131-142.

13 Stockard, J. (2010) Fourth graders’ growth in reading comprehension and fluency: A pretest-posttest
randomized control study comparing Reading Mastery and Scott Foresman Basal Reading program.
NIFDI Technical Report

12 Kathryn E. Joyce (2019) The key role of representativeness in evidence-based education, Educational
Research and Evaluation, 25:1-2, 43-62.
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mentor our educators to use evidence-based educational instructions and interventions that
promote each scholar’s academic success, and well-being.

GLOBAL AWARENESS
Global awareness is a worldview or way of thinking about one’s place in an increasingly
interconnected world. The International Baccalaureate Middle Years Program focuses on20

cross-cultural and transnational investigations of modes and motivations of human activities. In
today’s society we recognize that to be successful in the workplace our scholars must develop a
greater world view in each of our topics of study.

INTERCULTURAL COMMUNICATION SKILLS
Dual language learning can provide profound global perspective and students with skills across
multiple languages can understand how others perceive the world with more acuity than
mon-lingual speakers. The learning of other languages has been termed the antidote to21

cultural intolerance by addressing the specific needs of globalization.

Each of our scholars will learn Latin during their first two years of their middle years program.
Latin has been found to be a route to understanding word relationships, linguistics, creative
production, modern democratic governments, and it is also known as the key to unlocking our
cultural heritage. Latin studies will give our scholars a unique understanding of our cities and22

infrastructure, pagan history through greek and roman myths, ancient science and medicine,
and literature, art, and music with classical roots. After two full years of Latin studies, our
scholars will be able to continue their Latin courses or choose from a variety of other romance
languages that build on their Latin knowledge.

HOLISTIC APPROACH TO PROBLEM SOLVING
The Holistic Approach to Learning and Teaching Interaction (HALTI) has been around since
1999 and is based on the premise that teaching is a social activity.  By using the HALTI
approach, we will encourage critical thinking, “in which the thinker improves the quality of his or
her thinking by skillfully taking charge of the structures inherent in thinking and imposing
intellectual standards upon them.” It is unique in that it teaches the learners to develop23

themselves through critical thinking.

There are five aspects of the HALTI that our teachers will be trained and mentored in, each will
know exactly how to implement these interactions within their course of study. These areas
include: knowledge generation and acquisition, self-discovering or creation of personal

23 Paul R and Elder L (2001) Critical Thinking: Tools for taking Charge of Your Learning and
Your Life. Saddle River, NJ: Prentice Hall.

22 VanTassel-Baska, J. (2004). Quo vadis? Laboring in the classical vineyards: An optimal challenge for
gifted secondary students. The Journal of Secondary Gifted Education 15(2): 56-60.

21 VanTassel-Baska, J., MacFarlane, B., & Baska, A. (2017) The Need for Secondary Language Learning.
Parenting for High Potential. 6(5). 4-7.

20 Delacruz, Elizabeth, M., Arnold, A, Alice, Kuo, Ann., Parsons, Michael. (Eds). (2009). Globalization, art
& education. Washington, D.C.: National Art Education Association.
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constructs, seeking ways to develop personal improvement, transmission of knowledge from
discipline to discipline, and reflection on the learning and teaching in each course.24

EVIDENCE-BASED EDUCATION
Not only will our secondary teachers be trained in evidence-based educational strategies that
have been found to be valid and reliable, they will also receive training specific to the
International Baccalaureate Middle Years Program by a professional educational counselor that
will be assigned to our school. As our teachers learn and grow within the program they will be
able to mentor other new teachers who enter our school system.

West Virginia Academy Nursery School Mission
While we note that Nursery school (preschool and Pre-K) is technically not under the purview of
the charter system, we include details of the nursery school program because it is supplemental
to the charter school, will be on the same property, and will serve the needs of faculty, staff, and
families with students enrolled in the school. The nursery school will be self-sufficient and will
not rely on the charter school for funding, except to the extent child care is provided at a
discount of for free to employees of the charter school as a fringe benefit. The approval process,
funding, and enrollment processes for the Nursery school do not follow the charter law, although
such approvals and funding may likely be impacted by the status of West Virginia Academy as a
public charter school.

West Virginia Academy’s Nursery School mission is to use a whole child approach
to help our scholars from all backgrounds, including, in particular, historically underserved
student populations, achieve essential skills necessary for school readiness in a health, safe
and secure environment. These essential skills include a foundation of early development in:
social-emotional independence, language and literacy, mathematical and scientific reasoning,
and physical coordination.

West Virginia Academy Nursery School (WVA Nursery) will follow the Head Start Early Learning
Outcomes and Framework (ELOF). Scholars as young as two and three can enroll in our
Toddlers/Preschool program; children, in the year prior to entering Kindergarten, can enroll in
our Pre-K program. Built into our program is elements of both direct instruction and hands-on
learning which as been found to benefit all children, despite their backgrounds.25

WVA Nursery has adopted the fundamental principles that guided the Head Start Program’s
policies and practices. These fundamental principles are: (1) each child is unique and can
succeed; (2) learning occurs within the context of relationships; (3) families are the children’s

25 National Association for Education of Young Children. (2015) Learning through Adult- and Child-Guided
Play: Classroom Examples. Spotlight on Young Children: Exploring Play.

24 Patel, N.V. (2003) A Holistic Approach to Learning and Teaching Interaction: Factors in the
Development of Critical Learners. The International Journal of Educational Management. 17(6/7) 1-19.
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first and most important caregivers, teachers, and advocates; (4) children learn best when they
are emotionally and physically safe and secure; (5) areas of development are integrated, and
children learn many concepts and skills at the same time; (6) teachers must be intentionally and
focused on how children learn and grow; and (7) every child has diverse strengths rooted in
their family’s culture, background, language, and beliefs.

West Virginia Academy’s Overall School Vision
WVA has a three-pronged vision that focuses on supporting our scholars and faculty, building a
positive school culture, and serving the surrounding community.  It states:

● Our vision is to create a primary and secondary school culture that fosters each
scholar’s learning, leadership, strength of character, global awareness, and academic
ability.

● We strive to recruit, hire, develop, and retain a diverse faculty and staff that are fully
committed to each scholar’s academic success and will contribute to our positive school
culture with diligence, competence, and professionalism.

● We aspire to develop a strong, positive community relationship that brings educators,
parents, and professionals together for the benefit of each scholar’s growth and
development.

Philosophy Statement and Purpose of Public
Education
WVA’s philosophy is derived from a combination of the National School Boards Association's
purpose of public education with our desire to advance public education through critical
innovations.

The purpose of public education is to:

● Help each child achieve their full potential.
● Enable students to become well-rounded individuals, focusing on each child’s

social-emotional and academic needs.
● Prepare students for higher educational learning in the workforce as currently constituted

and as will exist in the coming years including with subsequent technological advances.
● Prepare students to live productive lives and become global citizens, while

understanding and obeying the social and legal rules of society.

Our objective as a public charter school aligns with the purpose of public schools more
generally, but our organization will improve upon the foundation established by traditional public
schools by innovating in several areas identified as needing improvement in West Virginia and
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Monongalia and Preston Counties. We will help each child, including those who have been
historically underserved or disengaged based on socio-economic, racial/ethnic, English Learner
status, geographic location, or special needs, with personalized learning, before and
after-school programming, and extending learning throughout the year using a balanced
calendar. These areas include: improvements to curricular design and delivery, refinement of
teacher incentives and expanded classroom resources, and increased learning opportunities
beyond the classroom.

These innovations are reflected in our philosophy statement as follows:

1. We value personalization. Each scholar comes to school with unique talents, skills and
abilities. Therefore, we believe instruction needs to be adapted to accommodate those
with unique learning styles. We also believe that each scholar can learn and master
material when taught by highly effective evidence-based education and educators who
are empowered through adequate training, support and materials.

We will have a multi-tiered response to intervention (RtI) system set up to help those
scholars that may need instruction in a different way to become successful. This tiered
system will personalize interventions and strategies to help with their unique needs.
Academic interventions through the RtI can be monitored and evaluated through
curriculum-based measurements (CBM). The scholar will move within the tier system to
help them get a personalized educational experience they need to succeed.

We also aim to have a working relationship with students that are homeschooled to give
them the opportunity to attend specific courses or afterschool programs they deem
necessary for their education. We will educate parents in the homeschool community on
how to personalize their child’s academic offerings by enrolling in a variety of classes
that will give their child a blended school experience, currently not available with the
public school system here in Monongalia or Preston County.

2. We believe in a positive learning culture. Students are entitled to a learning
environment that is safe, respectful, and academically rigorous.

We plan to implement a School-wide Positive Behavioral Support System (SWPBS).
WVA is trying to attain high levels of academic engagement and achievement for all
students, not just the gifted students, not just the typical students, but also students that
sometimes present challenging behavior and those who have special needs.  We want
to make sure all scholars learn and demonstrate high levels of effective interpersonal
social problem solving, conflict resolution, and coping skills and behaviors. We also want
to make sure our scholars demonstrate high levels of critical thinking, reasoning, and
problem solving relative to interpersonal problem solving, conflict resolution, and coping
skills and behaviors.



12

3. We believe in self-management skills. Self-management involves a student’s ability to
be socially, emotionally, and behaviorally aware of themselves and others.  Explicit
teaching and focusing on social skills will help provide our scholars with the appropriate
social behaviors they need to successfully interact with their peers and adults both in the
school setting and beyond.

At WVA the teaching of social skills is a year-long process in every classroom. A basic
factor in teaching social skills is developing relationships. Elements of classroom
relationships include teacher-student interactions, peer interaction, and student social
and emotional adjustment within the classroom setting.  In addition to planning and
carrying out lessons that include the teaching of social skills, our faculty will always
provide proper modeling of the appropriate and targeted behaviors for our scholars.

Overview of WVA’s Educational Program
In order to accomplish our ambitious mission, West Virginia Academy (WVA) will be a
wraparound community school, where the whole family can be educated in one location at the
same time. We will be divided into a nursery school, a primary school and a secondary school.
Our nursery school will include toddlers and preschoolers, ages two through five. Our primary
school will consist of kindergarten through fifth grade levels. Our secondary school will include
sixth through twelfth grade. We plan to open in the Fall of 2022 with an offering of preschool
through tenth grade. Our intention is to add the 11th and 12th grade programs as our school
receives approval through the rigorous International Baccalaureate training program.

As a family-oriented institution, we plan for all children within the same family to have the same
start and end time for school. This will save on the time and money it costs to make multiple
trips for parents and buses. We also plan to have before school programs that start at seven
and offer physical activities and mental exercises. We will also be providing enriching after
school programs that target academics, the arts, and physical education. These activities will
run until six o’clock each evening.

Every Student a Scholar
At West Virginia Academy our students are referred to as scholars. The Webster dictionary
definition of student is one who attends school. We want much more than just individuals
attending a school, we want them to be scholars. The Webster definition of scholar is a learned
person. A scholar typically describes a person who exhibits an accelerated learning competency
and/or possesses a high content core knowledge. That is the goal for our students at West
Virginia Academy: Every Student here becomes a Scholar.
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Nursery School Model
West Virginia Academy Nursery School (WVA Nursery) will follow the Head Start Early Learning
Outcomes and Framework. The overall purpose in providing this service on campus is for our
faculty and staff. We strive to make them feel appreciated and important. As such, we want
them to have peace of mind concerning their younger children by providing a safe and
academically nurturing environment as our teachers provide the same environment for older
children in the community.

Primary School Model
West Virginia Academy’s Primary School (WVA Primary) will be a Core Knowledge (CK) school
that teaches through the explicit teaching of core topics by way of the Direct Instruction Method
(DI). In order to fulfill our primary school mission, all of our primary students will participate in the
West Virginia Academy Ambassadors program, giving them service learning and
self-management opportunities to become respectful and contributing members of our school as
well as our surrounding community.

Secondary School Model
Beginning in sixth grade, our curriculum and methodology will change from knowledge-based to
inquiry-based in nature. In each course, students will be evaluated on their performance in four
areas: overall work quality, conceptual understanding, thinking skills, and transfer of learning.
Student performance based on these criteria will be evaluated throughout the year and reported
using a seven-point scale at the completion of the course (see IB MYP). Scholars in the WVA
Seconday School will continue to play an active part in the West Virginia Academy
Ambassadors program.

International Baccalaureate Program for 11th and 12th Grade
As West Virginia Academy expands into the 11th and 12th grade, we will implement the
International Baccalaureate Diploma Program (DP) and the International Baccalaureate
Career-Related Program (CP). Students can choose which program they would like to complete
or participate in elements of both programs in a manner that best suits their needs. International
Baccalaureate Programs provide students with significant opportunities to earn college credit
that is accepted at Universities throughout the region, the United States, and the World.
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SCHOOL OPERATIONS AND
CULTURE

School Culture
West Virginia Academy will be unique in that all grades K-12 will be on one campus separated
by a primary and secondary school. Evidence has been found that a K-12 campus can result in
increased parental and family involvement, better attendance, improved behavior, healthier
social adjustment and sense of belonging, and higher achievement. Faculty and staff get to26

know students from a very early age and see their progression through the years. Student
profiles are developed over time ensuring each child’s needs are met. The school community
has a consistent academic program and organization that will just get stronger with time. Lastly,
opportunities for leadership and mentorship within the school community builds a strong
supportive culture for all students, parents and staff.

Positive School Climate
As explained in our Rationale section under the WVA Mission category, we explained how we
will be consistently evaluating our school’s climate based on the School Climage Index, similar
to the one used by the WVDE.  The three domains within this index, include: engagement,
safety, and environment.  We have previously discussed how our school will engage our
students by: (1) partnering with parents through effective communication of their child’s progress
on the standards he/she is mastering; (2) serving students from pre-k to 12th grade on one
campus which provides opportunity for engagement and mentoring across grades and between
family members; (3) we have prioritized our funding to ensure students are receiving
experiential opportunities of all kinds with the transportation included; and (4) we will provide
competitions, service learning opportunities and other group projects to engage our students
with Morgantown and it’s surrounding areas through our WVA Ambassador program.

As part of building a positive school culture, all who walk onto our campus need to feel safe and
secure. We will apply a whole-school approach to controlling student behavior through a
Positive Behavioral Support System (PBS). Student behavior and conduct will be explicitly
taught and enforced consistently and positively. Our school will also implement a dress code,
which has been found to increase the safety of students in a myriad of ways. We will also design
our campus with safety in mind, including the use of key cards to keep track of where students
are on campus and limited entrances into the school itself.

26 Lindner, A., (2009) "The School Climate in a K-12 Single-Campus School as Perceived by Students, Graduates,
Parents, and Teachers". Dissertations. 522. https://digitalcommon s.andrews.edu/dissertations/522
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The final domain of a school’s climate is environment. We will strive to make WVA a welcoming
place for all who work, study, and visit. Our teachers will be encouraged to have multiple
positive interactions with their students, colleagues, and visitors; they will also be trained in the
CHAMPs program to keep consistent expectations and standards throughout the school. WVA’s
environment will be filled with collaboration. Teachers will need to collaborate with each other to
ensure personalized learning is taking place in the appropriate levels for each individual student.
Students will be encouraged to collaborate within their ambassador teams, their classes, and
within the community through various school-wide events.  We will encourage creativity,
experiential learning, innovation, and enriching courses to help give our students a whole-child
approach to their education. Finally, we designed our PRA, specifically, to include concentrated
areas with students of all backgrounds. Our school is open to all who want higher expectations
to achieve more.

Dress Code
West Virginia Academy will require students to wear uniforms any time they are on school
grounds (with the exception of Physical Education class) and while on field trips. Uniforms
contribute to the school culture and sense of belonging. West Virginia Academy has also
researched and determined many other advantages to uniforms in the public school setting:

1. Uniforms save time and money. WVA dress code was developed based on its simplicity. We
have chosen as few pieces as necessary to achieve the benefits listed above. Choosing what to
wear to school every morning can be a time consuming event and it can also be very expensive
to keep up with the latest fashion trends. Parents can save both time and money with the
purchase of school uniforms. French Toast is a provider of school uniforms that estimates that a
year's supply of long-lasting school uniforms costs around $150 per student, but uniforms also27

allow for a family swap that can reduce this price as well as programs that assist low income
families. We would seek to provide as many options for parents as possible to reduce costs.
Families will be notified of the frequently discounted prices on pants, polo shirts, sweaters, and
other clothing items at stores such as Old Navy, Children’s Place, JCPenney, and Walmart that
meet the uniform standards. Lastly, uniforms open the door for exchange programs to drive
costs down further and also provide better opportunities for discrete assistance to low income
families who need school clothes.

2. Safety and Security. With security on everyone’s mind, uniforms in the public school are an
excellent way to increase student safety. Not only do uniforms help identify our students when
on field trips or other outside events; within the school, uniforms readily identify members of our
school community, which can be helpful in situations where an unknown visitor may pose a
threat to the safety of our students and staff.

27 French Toast Uniforms. “School uniforms: Why school uniforms.” School Uniforms: Why Students Should Wear
Them (last visited 8/12/2021).

https://www.frenchtoast.com/why-school-uniforms
https://www.frenchtoast.com/why-school-uniforms
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3. Uniforms give students a sense of school pride and belonging. Just as fans wear their team's
colors to a sports event to show their support. Wearing school uniforms increases loyalty to the
school and promotes a sense of belonging and school spirit.

4. Lastly, uniforms reduce distraction and shift the focus to learning. Questions on whether a
student will fit in based on their clothing are diminished or eliminated and students will not be
concerned about the impact of their clothing on their social lives. This reduces distractions and
increases the focus on academics and building positive friendships instead of fashion. The
education of students is important to all members of the school community and as such needs
to be reflected in dress and appearance.

School uniforms as a requirement are on the rise in public schools for many of the reasons
stated above. The National Center for Education Statistics estimated that between the years
2000 and 2016 the percentage of public schools requiring uniforms increased from 12 to 21
percent. Public schools in economically disadvantaged locations are commonly adopting school
uniforms. Schools with more than 76% of students eligible for free or reduced-price lunches
constitute a greater percentage of schools adopting uniform policies, on average, than schools
with lower percentages. The advantages in leveling the playing field for students from affluent28

and low income families and the benefits in terms of safety may potentially be driving this trend.

Community School
As mentioned previously, our school campus is unique because it will serve Pre-K through 12th
grade on one campus. This is commonly referred to as a “community school,” which refers to an
approach that better coordinates a school with local communities and social service agencies.29

This will be done through our various after school programs, social and family support initiatives,
as well as supports for educational transitions; referring to a “one-stop shop” to better support
young people and their families.30

Mentoring
Mentoring is a service that benefits the one who is receiving the help as well as the one who
does the helping. As older students excel in various subjects at West Virginia Academy, they will
be given mentoring opportunities to assist and tutor those in younger grades through our
Academic Extended Courses (AEC) program. Research shows that cross-age mentoring
programs integrated in elementary schools can achieve increases in critical thinking skills,

30 Anderson, J. A., Chen, M.-E., Min, M., & Watkins, L. L. (2019). Successes, challenges, and future directions for an
urban full service community schools initiative. Education and Urban Society, 51(7), 894–921.

29 Ammar, A.A., Sondergeld, T.A., Provinzano, K. & Delaney, B. (2021) Exploring the impact of a community school
reform initiative on the literacy achievement of middle level English Language Learners. Research in Middle Level
Education Online. 44(4). 1-17.

28 NCES, “School uniforms.” Available at Fast Facts: School uniforms (50) (last visited 8/12/2021)

https://nces.ed.gov/fastfacts/display.asp?id=50
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improvements in interpersonal skills, and increases in the use of conflict resolution skills.31

Studies also found advantages for students participating in such programs, these included
higher self-esteem, enhanced learning time, and an increased sense of responsibility. During
the three week term breaks, students showing high proficiency in foundational topics will be
invited to help in the remediation process for younger students (See Academic Extended
Courses). Older students will be asked to assist in art, music, or fitness mini-courses for the
younger grades. They will also be given leadership opportunities within the school as teaching
assistants, leaders of Ambassador teams, and on School Government. These will all be
opportunities for students to work with and mentor each other within our school community.

Community Events
A school’s culture demonstrates what is valued and worthwhile through the use of traditions,
behaviors, and routines. We want to institute annual traditions that bond students to their peers,
teachers, and to the school. Participation in these events will be encouraged by all and will help
to establish shared values that reinforce our academic, ethical, and social standards.

West Virginia Academy will operate on a balanced calendar schedule (See Balanced Calendar
School Model). For each term the whole school will have a general rotating theme. Each grade
and class will integrate the school-wide theme as themes for their instruction during that term. At
each term end, WVA will hold a community culminatinating event where students and classes
can showcase what they have been learning about that term. Students will be actively creating
and planning during advisory time on Experience Days.

Term 1 - Fall Fest
At the end of the first term we will be holding an annual Fall Fest.  Each grade will be
responsible for running a booth at the Fall Fest with a game that fits the theme for the term. For
example if the theme for Term 1 is “Earth On, Above, and Beneath” our students at all grade
levels will learn various topics addressing our natural features on the Earth (e.g. land masses,
oceans, etc), above the earth (i.e. weather and space), and beneath the earth (plate tectonics,
earth’s layers, etc). For example, the fourth grade could create a booth surrounding the states
and capitals. They could make a large map of the United States and have participants throw
bean bags on the map to see what state it lands on. If the participant can tell the state or capital
the participant wins a prize. Landing on West Virginia would give participants a bonus prize!

Fall Fest will not only include educational and fun grade-level booths, but each homeroom class
will be given an opportunity to make a scarecrow reflecting some aspect they learned that fits
the theme. Families, Community members, and student groups will also be encouraged to
create a scarecrow representing the current theme.  The scarecrows will be displayed and
judged with winners receiving certificates and awards.

31 Gensemer, P., (2000). “Effectiveness of Cross-Age and Peer Mentoring program.” Information Analysis. Available
at: Reproductions supplied by EDRS are the best that can be made from the original document. (last visited
8/12/2021)

https://files.eric.ed.gov/fulltext/ED438267.pdf
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Term 2 - Cultural Connection
At the end of December, our school will hold a Cultural Connection night. Cultural Connection is
just like it sounds, an event to connect people and various cultures all around the world. To
prepare for this community night, students will be learning about various aspects of culture
within West Virginia, the United States, and all around the world. Each grade will be assigned a
culture to represent at the festival. Students will be asked to volunteer at a booth or create art,
objects, food, etc of their assigned culture to present at Cultural Connection. Students will also
be learning a song that is commonly sung in their assigned region during celebrations. Each
grade will be performing throughout the Cultural Connection night.

Term 3 - Science Fair
Gravity, Magnetism, Heat, and Energy, these are just some of the topics that we will discover
during this third term.  The theme will vary keeping the event exciting each year. Our scholars
will be exploring the various science topics and experimenting either as a class or as a small
group. Secondary students will be asked to present one with a partner.  These projects will be
on display for the community to see and learn from.  There will also be fun science experiments
to enjoy while browsing the top projects.

Term 4:  Hall of History
“Knowing the Past, opens doors to the future.” (Carter G. Woodson) West Virginia Academy’s
community event for the four term is the Hall of History. This event will turn our school into a
living history exhibit. Based on the theme for the term, the primary students will discovery teh
historical significance of various artifacts, pictures, posters, and other items that fit within a
specific era they are learning in their grade.  The secondary students will be assigned specific
events surrounding the theme and historical time period they are studying in their courses.  The
oldest students, will be able to choose a famous individual and actually “become” that person for
the night. They will answer questions and give a monologue to peers and community members
throughout the night. Not only does this help our scholars truly experience history, it educates all
those that come in an inventive unique way. Our goal is to make history come alive in our very
school.

School Pride
Any thriving culture is centered on pride. This is not an arrogant, judgmental pride, but a pride in
hard work, team effort, and the success that comes with it. It also comes through infusing the
school culture and language through everything we do at West Virginia Academy. To celebrate
our student’s achievements and hard work, we will be holding a number of enrichment activities
in addition to the culminating activities throughout the school year.  Some examples of such
events are: Ocean Week, Spirit Week, Speech Festival, Spelling Bee, Field Day, Show What
you Know Assembly, Read Together Week, and A Night with the Romans. Students will also
participate as a team in the WVA Ambassador’s program including various sporting
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competitions, service learning field trips, and the ultimate field day challenge (See West Virginia
Academy Ambassadors).

Field Trips and Experiential Learning
At West Virginia Academy, we want the time we have with our students to be as fulfilling and
effective as possible. We have prioritized our funding, programs, and class schedules to provide
growth experiences for our entire school community. Substantial experiential learning
opportunities and enrichment programs will provide a foundation our students can build upon to
progress toward a lifetime of learning. A study conducted by the University of Arkansas found
that culturally enriching field trips are on the decline. Museums are seeing a steep drop in
school tours. This study found that students who were randomly chosen to participate in the
school field trip displayed: (1) a stronger ability to think critically about the subject being taught,
(2) an increase in historical empathy, which is the ability to understand and appreciate what life
was like for people who lived in a different time and place, and (3) an increase in tolerance of
those with differing opinions, and (4) increased interest in attending museums in the future.32

In addition to studies that demonstrate the importance of these activities, parents and students
within our community highly value these experiences. In fact, experiential learning and field trips
was the most commonly identified aspect of public education in greatest need of improvement
among students that took our survey. For parents, experiential learning and field trips was the33

second most common response.34

With these reasons in mind, West Virginia Academy will devote a significant amount of time and
resources to give our students more of these valuable experiences. On an assigned Experience
Day, every grade level will go on at least one field trip each term. These trips will be directly tied
to the curriculum or their Roman virtue project. The funding for the transportation of students
within our Primary Recruitment Area will also enable our programs to access transportation to
field trips more readily during the school day.

Student Behavior Plan

Positive Behavioral Support System (PBS)
It has been found that punitive interventions do not cultivate appropriate conduct or better
self-regulation. “On the contrary, the literature indicates that punishment can worsen or escalate
antisocial behaviors.” A PBS system has been found to “foster self-regulation, self-discipline,35

35 Jean-Pierre, J. & Parris-Drummond, S. (2018) Alternative school discipline principles and interventions: An
overview of the literature. McGill Journal of Education. 53(3). 414-433

34 See Addendum 1, Table 1.3, p.8.

33 See Addendum 1, Table 2.2, pp.15-16.

32 Greene, J.P., Kisida, B., Bowen, D.H., (2013) “The educational value of field trips,” Education Next Vol 14 (1)
Available at: The Educational Value of Field Trips (last visited 8/12/2021)

https://www.educationnext.org/the-educational-value-of-field-trips/
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and greater inner locus of control.” The first goal of West Virginia Academy’s PBS is to attain36

high levels of academic engagement and achievement for all students, not just the gifted
students, not just the typical students, but also students that sometimes present challenging
behavior and those who have special needs. We also want to make sure our students
demonstrate high levels of critical thinking, reasoning, and problem solving relative to
interpersonal problem solving, conflict resolution, and coping skills.

Secondly, our goal is to make sure that teachers are confident in their ability to deliver
high-quality instruction, effectively manage the learning environment, and work with chall enging
students who may need modifications, accommodations, or more intensive services.  And our
final goal is to reach out to parents to make sure they are fully involved and reinforcing all of the
elements of the management program just as we are implementing it at school.  Consistency is
key to the program and its participants flourishing academically.

5 Positives for every Negative
Knoff (2013) studied and found that more positivity needs to occur in the classroom to build a
positive school culture. We are adopting his recommendation of 5 positive comments or37

feedback for every one negative interaction.  We will be encouraging our administrators, staff,
and students to also follow this simple guideline. We want to avoid criticism and derogatory
feedback, instead follow our 5Bs: be specific, be immediate, be consistent, be frequent, and be
preventative.

Educational Expectations

West Virginia’s Academy’s academic and behavioral program thrives on three vital components:

1. The work and effort of the teachers and staff
2. The work and effort of the students
3. The support of the parents and the community

West Virginia Academy believes that all students must be given the opportunity to succeed
without regard to their family’s background, socio-economic status, ethnicity, or disability. All
students are welcome at WVA. Our faculty and staff will be trained and properly prepared to
teach our scholars. However, if a teacher is not putting forth sufficient effort to enable the
students to achieve mastery in their content area, the administration is committed to rectifying
this through staff development, coaching, training, and other methods as described in the school
policy.

37 Knoff, H.M. (2013) Changing Resistant Consultees: Functional Assessment Leading to Strategic Intervention.
Journal of Educational & Psychological Consultation. 23(4). 307-317.

36Bear, G. (2011). Positive psychology and school discipline: Positive is not simply the opposite of punitive.
Communiqué, 39(5), 8-9.
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Likewise, our scholars will be given a lot of responsibility and asked to exert effort to complete
all assigned work so that they can benefit fully from the excellent academic programs of West
Virginia Academy. We believe that it is the responsibility of the school to provide effective
organizational systems, positive motivation, excellent teachers, and relevant, interesting
curriculum for each student so that they can achieve academic success. We are confident that
working together, all students can be successful scholars.

We recognize that parental support is key to student achievement. Where possible, West
Virginia Academy parents will commit to support the learning process by ensuring their student
has a time and place each day for studying, checking on daily learning plans, ensuring on-time
arrival and minimizing absences. When able, parents will provide healthy food for lunch and
engage in positive communication to address questions, concerns, or provide feedback. In order
to assist parents, we will be offering before school activities, where students will receive a place
to complete homework or do other academic and fitness-related activities. We will also be
offering various after school options to help students with coursework and mentoring as well as
building other talents and providing for a variety of social experiences.

We recognize that we cannot control student effort, participation, work or parental participation.
We feel it is our duty to provide all the tools necessary, and do all we can to motivate students to
succeed. Ultimately, we recognize that student effort is controlled by the student and motivated
by the parent. After all we can do, academic success will not be the result, if the student and/or
parent is unwilling to do their part, but our school will be dedicated to enabling parents and
students to succeed in doing their part.

Bridging West Virginia Academy with the surrounding community through outreach strategies for
students has the potential to not only improve academic success, but the community in which
they reside. Community outreach is an approach that allows for students to teach, research,
work, and learn in a community setting. The local community provides an excellent forum for
learning to take place, and outreach strategies have the potential to improve different facets of
the community,  In turn, activities through the West Virginia Academy Ambassador program can
help produce materials and products by students in class, these materials can then be
disseminated in the local community as a form of community outreach. This allows for learning
to occur outside the classroom for all parties involved while also addressing needs in the local
community.

Behavioral Framework
Students and staff at West Virginia Academy will conduct themselves in a respectful, honorable
manner. Members of our community will respect the mission of West Virginia Academy, and this
will be reflected in their conduct and interaction while on school premises.
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Core Principles
West Virginia Academy’s Student Code of Conduct is outlined in Addendum 3. This code of
conduct was written based on the following core principles:

1. Teachers will collaborate to create a set of behavioral expectations of standards that they
teach and to which they hold students accountable.

2. Students must be taught the social, emotiona, and behavioral skills they are expected to
demonstrate.

3. Teachers will recognize that some of the students may need modifications and
accommodations becaust they do not learn the skills as quickly as others.

4. After the skill instruction, teachers then must teach studetns how to apply those skills in
various classroom settings, in real-life situations, and across the common areas of the
school.

5. Teachers will find ways to motivate students to use the skills that they’ve learned and
mastered.  Motivation can come in the form of meaningful incentives that encourage
students to make good choices and consequences that motivate them to not make bad
choices.

Behavior Matrix - CHAMPs
A behavioral matrix clearly identifies appropriate and inappropriate behavior for students and
staff.  It also gives a consistent roadmap that helps to reinforce appropriate student behavior
and facilitate change in inappropriate behavior. West Virginia Academy will utilize the CHAMPs
(Conversation, Help, Activity, Movement, Participation and Signal) program. Sprick created the
CHAMPS program in 1998, with the understanding that behaviors must first be actively
strengthened, instead of focusing on correcting bad behaviors. Teachers or grade-level teams
come up with a Behavior Matrix (see Addendum 8) outlining expectations for the various
activities done in class.

All teachers entering our school community will receive training through a series of DVD’s that
help them understand CHAMPS and how to implement the program within their classroom.
Each teacher will also have access to the book, “Champs: A Proactive and Positive Approach to
Classroom Management.” It is a great reference of various “misbehaviors” and how to handle
them in a positive manner. Teachers will be encouraged to collaborate with each other on
various behavioral issues with their colleagues. They will also have the support of the curriculum
specialist who is specifically trained in the CHAMPs methodology.

Once the expectations for the various classroom activities and for the common areas of school
are established, all teachers are encouraged to stay positive and find ways of promoting
appropriate behavior. As a school-wide incentive, leaders from the various student organizations
will pick out students to recognize them as the Champs that month. Positive Student Awards
(PSAs) will also be given out by peers and teachers to recognize positive behavior or actions
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seen around school.  We want positivity to be rewarded and recognized as much as we can to
encourage all to model the same behavior.

Behavior Modification Plan
Behavioral accountability for students in the classroom and across the common areas of our
school involves two components: (1) identifying and communicating the behavioral standards,
expectations, and response system for all students and (2) motivating students with powerful
and meaningful incentives and consequences.

A Positive Behavioral Support System (PBSS), such as CHAMPs, in the classroom allows
students to understand correct behaviors and self-manage their inappropriate behaviors. A
well-developed behavior modification plan can help with classroom management.  When
behaviors distract from the learning environment in the classroom, there needs to be a system
in place to help teachers know how to respond and intervene efficiently and effectively so that
instruction time does not suffer. With a Response-to-Intervention (RtI) system in place all
administration, staff, and educators can be unified in helping all students succeed.

Response to Intervention (RtI)
The RtI system used at West Virginia Academy was explained in the Education Design section
as it pertains to academically struggling students. The same model can be used for students
struggling behaviorally as well. As explained before, Rti is a multi-tiered intervention system to
help all student be successful. All students entering the school start at the Tier One setting. This
is when the teachers explicitly teach the CHAMPs model and the students have a chance to
practice and develop a thorough understanding of the expectations required of them in the
general education classroom as well as the common areas of the school.

If a student is having trouble meeting those behavioral expectations, they may be placed in a
Teir Two intervention. This is a more targeted approach to a small group of students who may
continue to escalate in behavior if they are not redirected. Students will be grouped together
based on similar issues. Students typically receive Tier III supports due to non-responsiveness
to secondary interventions and intensity of behavior (e.g., self-injurious behavior, severe
aggression). The teacher will consult with the PBS School Leadership Team and then38

implement a Behavior Modification plan for the specific student. Interventions in Tier Three are
mean to be temporary and the teacher will continue to consult with the PBS Leadership Team to
determine when the plan can be altered for that student.

PBS School Leadership Team
The assistant directors along with the student services manager, special education
counselor/nurse, and curriculum specialist will serve on the PBS School Leadership Team. The

38 Simonsen, B., MacSuga-Gage, A. S., Briere, D. E., Freeman, J., Myers, D., Scott, T. M., & Sugai, G. (2014).
Multitiered Support Framework for Teachers’ Classroom-Management Practices: Overview and Case Study of
Building the Triangle for Teachers. Journal of Positive Behavior Interventions, 16(3), 179–190.
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team’s main goal is to implement and continually monitor the school-wide PBS system. The
PBS Leadership team develops interventions and strategies for the groupings of misbehaviors
in Tier Two. They assist the teacher in implementation within the classroom, then follow up with
the teacher to see how the intervention is progressing.

All students on Tier Three will receive individual assessments and behavior intervention plans or
individualized supports. The PBS Leadership team will be responsible to conduct the Functional
Behavioral Assessment (FBA) and help the teacher come up with a Behavioral Intervention Plan
with specific goals and interventions. The team will also follow up on the student progress and
assist the teacher where needed.

Safeguard Procedures
A safeguard is protection put in place to either protect someone or prevent something
undesireable from happening. In this case the procedural safeguards put in place by the
Individuals with Disabilities Improvement Education Act (IDEA, 2004), help protect all parties
involved in the special education process. These parties include: the child being examined, the
parents of the child, and the school or school district that is conducting the evaluation.39

According to Hurth and Goff (2002), “procedural safeguards are the checks and balances of the
system, not a piece separate from the system.”40

Parents are key advocates for their children and must be on board with the decisions made for
their child at school. Procedural Safeguards are explicitly explained in the IDEA act, however
parents and children involved in the process are unaware of their rights under the law, as such,
we will ensure that our parents receive this information in their native language.

As part of the safeguard procedures, we will provide written notice to the parents, in their native
language, explaining the reasons for a behavioral or special education evaluation as well as
their rights under the law. We will make sure the parents give written consent prior to any
evaluation or extensive assessment be completed. Our administrative staff will help the parents
also understand that they can withdraw their child at any time and/or disagree with the final
evaluation outcome. If there is a disagreement, the parents can request a new evaluation at the
expense of West Virginia Academy to have an Independent evaluation/assessment be
conducted.

When a student starts a Tier Two or Tier Three intervention, an informational brochure (in their
native language) will be given to the parents/caregivers explaining the RtI system and reasons
for the extra support or intervention. If the PBS School Leadership feels that the student is not
making progress academically or behaviorally through the RtI, they will recommend the student
for a specialized evaluation to determine if there are any disabilities or special needs the child

40 Hurth, J.L. & Goff, P. (2002). Assuring the family's role on the early intervention team: Explaining rights and
safeguards (2" ed.). Chapel Hill, NC: National Early Childhood Technical Assistance Center.

39 Individuals with Disabilities Improvement Education Act (2007) Available at: https://sites.ed.gov/idea/
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needs and accommodations to help them succeed in the class. The parents/caregiver will be
reminded several times during the process that if they disagree with any intervention or
evaluation results, they have the right to appeal it. We ask that appeals be written to the PBS
Leadership Team.  If they cannot resolve the situation, it will then go to the School Director and
the Board for further evaluation and a resolution will be made. Research has found that parents’
opinion on the services a school provides encourages these parents to be more involved with
the service delivery. Therefore the more the parents are involved in the process and agree with41

the outcome, the more likely they are to support the programs put in place for their child and
ultimately, the more help the child will receive.

Supplemental Programming
The purpose of public education could be summarized as giving all students the opportunity to
succeed without regard to their family’s background, socio-economic status, or ethnicity. All
students are welcome at West Virginia Academy, but we recognize that certain groups of
students have been historically underserved within the public school system in West Virginia
including, in particular, low SES, minority, and ELL students. Our school will be unique among
charter schools in that we will have access to our own bus transportation fleet. This feature is
vital in reaching out to at-risk students who may not have the ability to attend our school without
transportation and may not be exposed to culturally enriching experiences unless transportation
is provided. We recognize that all students can benefit greatly from academic, athletic, and
enrichment programs offered at school. Our organization will be committed to providing all types
of learning opportunities to that will enhance the lives of all our students.

Before School Program
Many students require care in the mornings before the 8:00 AM school start time. A before
school program will begin at 6:45 AM and run until 7:45 AM (See Before School Schedule). All
students participating in the before school program will receive breakfast.

Physical activity supports child learning. We will provide students with a chance to participate42

in our BOKS before school program. Participation in physical activity before school has been
found to increase student readiness for learning. Students will participate in various BOK43

Bursts during the morning program. These “bursts” are one to ten minutes and completed
sometimes individually, paired, or in a team. Training for these activities will be youth-led with

43 Hall, Georgia, Kristen Fay Poston, and Stephanie Harris (2015) “Before the School Bell Rings: How a
Before-School Physical Activity Program Improves Executive Functions.” Afterschool Matters, Fall.

42 Batez, M., Milošević, Ž., Mikulić, I., Sporiš, G., Mačak, D., & Trajković, N. (2021) Relationship between Motor
Competence, Physical Fitness, and Academic Achievement in Young School-Aged Children. Biomed Research
International. 1-7.

41 Hyassat, M.A., Akhayat, M.M., Alzyoud, N., (2015). Development of a scale for measuring parental satisfaction with
services available for disabled children in Jordan. International Journal of Special Education. 30(1).
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guidance and oversight by faculty and staff, providing kids a health-focused leadership role
within the school.

In between the BOK Bursts, students will be engaged in “Wake-up Brain Activities.” These
activities will provide specific cognitive training to help students become more proficient
throughout their school day. Cognitive functions such as memory, attention, and problem-solving
will be challenged during these fun wake-up activities.

Afterschool Program
According to the Afterschool Alliance, 69% of West Virginia parents agree that afterschool
programs help give peace of mind about their children when they are at work. About half of
parents agree that afterschool programs keep kids out of trouble and reduce the participation in
risky behaviors. The time between 2pm and 6pm is the peak time for juvenile crime. About44

20% of West Virginia children are unsupervised an average of 6.65 hours per week after school.
In response to this area of need, West Virginia Academy will provide after school care until45

6:00 PM Monday through Thursday. Following the end of school at 3:35 PM students
participating in the WVA afterschool program will sign-in and receive an afterschool snack. The
program is then organized into 3 forty-five minutes segments. Students can sign-up to
participate in any or all of the three classes or clubs. If a student is not signed up for a particular
club or has participated in a club and is waiting for their parents to pick them up, they will be
able to stay in the main room to work on school work and receive homework help from a
certified teacher and mentors (See Mentor Program).

West Virginia Academy recognizes the benefit of providing after school programming for our
students’ academic achievement. Research has shown that high-quality afterschool programs
can lead to increases in attendance, better behavior, and higher quality student coursework.46

Consistent participation in afterschool programming has also been found to help close the
achievement gap for low-income students. Youth access to enrichment activities (arts, sports,
theater, music, etc) is highly dependent on family income. This opportunity gap results in, on47

average, low income students falling substantially behind their more affluent peers in academic
achievement and diminished earning opportunities into adulthood. A recent report, America48

48 McCombs, Jennifer, Anamarie Whitaker, and Paul Yoo. (2017) “The Value of Out-of-School Time Programs.” Rand
Corporation.

47 Duncan, Greg and Richard J. Murnane (2011) “Withering Opportunity? Rising Inequality, Schools, and Children’s
Life Chances,” New York: Russell Sage Foundation.

46 Durlak, J. A., & Weissberg, R. P., Pachan, Molly (2010). A Meta-Analysis of After-School Programs That Seek to
Promote Personal and Social Skills in Children and Adolescents.
https://onlinelibrary.wiley.com/doi/abs/10.1007/s10464-010-9300-6 (last visited 8/12/2021)

45 AfterSchool Alliance (2014) “West Virginia after 3PM” Available at WEST VIRGINIA AFTER 3PM (last visited
8/12/2021)

44 Fight Crime: Invest in Kids. (2019). From Risk to Opportunity: Afterschool Programs Keep Kids Safe When
Juvenile Crime Peaks. Available at: www.strongnation.org/articles/930-fromrisk-to-opportunity-afterschool-programs-
keep-kids-safe (last visited 8/12/2021)

https://onlinelibrary.wiley.com/doi/abs/10.1007/s10464-010-9300-6
http://www.afterschoolalliance.org/documents/AA3PM-2014/WV-AA3PM-2014-Fact-Sheet.pdf
http://www.strongnation.org/articles/930-fromrisk-to-opportunity-afterschool-programs-keep-kids-safe
http://www.strongnation.org/articles/930-fromrisk-to-opportunity-afterschool-programs-keep-kids-safe
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after 3PM, found that only 19% of West Virginia Children participate in an afterschool program,
however 48% would be enrolled if one were available to them.49

West Virginia Academy Afterschool program is a multipurpose program; it will provide
opportunities to participate in various afterschool clubs daily (See Afterschool Schedule).
Students that participate in the entire afterschool program will typically get an academic club, a
fitness club, and an arts themed club. Each club will meet on a regular basis throughout the
school year. Time for school support and homework help will be available each day during this
program (see Afterschool Schedule).

Each club will be supervised by a teacher or parent volunteers. The Advisory Committee of
Families (ACF), teachers, or students will be able to submit a proposal for a club meeting.
Included in the proposal will be: when the club is offered, who will be the teacher or parent
overseeing the program, and what type of activities they will engage in. The Student
Government will read through all proposals, provide feedback and recommendations to the
Executive Director, who will give final approval.

Afterschool Fitness Club
West Virginia Academy will be offering various sports clubs throughout each term based on the
proposals received. These programs will align with our goal of providing fitness activities that
students can participate in throughout an active and healthy life. A general fitness class will
always be available throughout the year based on the BOKS after school program. This fitness
club will provide a type of circuit training for all students to utilize after school. It will be overseen
by a trained teacher and guidance will be given to students to ensure training is done properly.
The idea is to provide real-life GYM training to help young people get into the habit of proper
GYM fitness that will benefit them the rest of their lives. Students will be able to sign up for a 45
minute block with a warm-up, upper-body, core and trunk, Lower-body exercises, stretching and
cool down at each session.

Academic Extended Courses
Academic Extended Courses (AEC) will also be included in our afterschool program in the first
scheduled time block. Students are invited to the AEC program by teacher request based on
academic need. All new 1st - 5th grade students will be invited to participate in AEC after school
during the first term break to give them additional support as they learn West Virginia
Academy’s procedures and curriculum. The OC will be utilized to give students extra practice on
subject matter that is in need of improvement. Students may be invited to or excused from AEC
during the school year. Participation is based on the academic focus of the term and the
progress of the student. This program will be overseen by a certified teacher and last about
forty-five minutes. Students in AEC will then be able to join in other segments after completing
this class. West Virginia Academy students showing high proficiency in a subject area will be

49 AfterSchool Alliance (2014) “West Virginia after 3PM” Available at WEST VIRGINIA AFTER 3PM (last visited
8/12/2021)

http://www.afterschoolalliance.org/documents/AA3PM-2014/WV-AA3PM-2014-Fact-Sheet.pdf


28

granted the opportunity to mentor within the AEC, giving them valuable service learning
experience as well as solidifying their knowledge in those subject areas (See Mentoring).

Other Academic Courses will be offered and they will meet in one of the 45 minutes segments.
Such clubs will be based on teacher, student, and ACF suggestions. Some examples include:
Science, Chess, Latin, Book, Robotics, Coding, etc.

The Arts Afterschool
The third afterschool block will be focused on the arts. Clubs such as drama, music, dance,
creative writing, painting, etc. will be available based on teacher, student, and ACF suggestions.
Studies show that students from low-income families receive fewer opportunities for out of
school enrichment than students from higher income backgrounds. West Virginia Academy50

aims at offering more enrichment opportunities to our low-income students through the
afterschool program. Students who qualify for free or reduced lunches will receive significant
discounts to encourage enrollment in the afterschool class offerings. Thus giving students a
safe, culturally and academically enriching experience after school, and giving parents peace of
mind knowing their children are being cared for so they can complete their work day.

Athletics
Childhood and adult obesity rates are a substantial social problem in West Virginia with
childhood obesity levels of 20.9% (second highest in the US) and adult obesity levels of 39.5%
(highest in the US). Also, despite young childhood obesity rates declining nationwide, this rate51

is actually on the increase in West Virginia. Lifetime participation in physical activity should be52

the overall goal of physical education and athletics in the primary and secondary education, but
most high school athletics programs and team sports devote substantial resources and focus on
sports that rarely continue beyond highschool. West Virginia Academy will build its athletics
programs around physical activities and team sports that have the greatest carryover into
adulthood and will prioritize these sports.

Our athletics programs and budgeting will be guided by our goal to provide students with
opportunities to engage in physical activities that are likely to progress into a lifetime of physical
exercise beyond primary and secondary school. By way of example, some of the lifetime sports
our school will prioritize and compete in include golf, track, volleyball, cross country, basketball,
soccer, badminton, biking, tennis, and pickleball. Students will also compete in internal athletic
competitions representing their respective teams in the Ambassador Program.

52 See Stuck, Childhood Obesity Rates Rising in West Virginia (Charleston Gazette-Mail, Nov. 19, 2019) Childhood
obesity rising in West Virginia | Health | wvgazettemail.com (last visited 08/12/2021).

51 See https://stateofchildhoodobesity.org/states/wv/; Flatley, Report: West Virginia continues to lead nation in adult
obesity rate (WV MetroNews, Sept. 12, 2020) Report: West Virginia continues to lead nation in adult obesity rate (last
visited 8/12/2021)

50 Miller, Rachelle and Marcia Gentry (2010) “Developing Talents Among High-Potential Students from Low-Income
Families in an Out-of-School Enrichment Program.”Journal of Advanced Academics.

https://www.wvgazettemail.com/news/health/childhood-obesity-rising-in-west-virginia/article_ae09a6b3-8601-5036-b626-b93bf352af89.html
https://www.wvgazettemail.com/news/health/childhood-obesity-rising-in-west-virginia/article_ae09a6b3-8601-5036-b626-b93bf352af89.html
https://stateofchildhoodobesity.org/states/wv/
http://wvmetronews.com/2019/09/12/report-west-virginia-continues-to-lead-nation-in-adult-obesity-rate/#:~:text=CHARLESTON%2C%20W.Va.,the%20Trust%20for%20America's%20Health.
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Team sports for competition outside the school will be offered seasonally based on feasibility
and student demand. Water sports such as swimming, kayaking, rowing, and canoeing will be
offered on occasion as part of field trips. Sports teams representing the school will be offered
after school practice time as well as concentrated practice time during the term breaks to get
ready for competitions and increase skill levels (See Term Break Schedule). As a public school,
our secondary school grade levels will participate in interscholastic sports competitions within
the public system at the appropriate division level for sports where our student body expresses
a high interest. Programs with reasonable interest among the student body may participate in
club sports programs, subject to available funding. This approach ensures that our allocation for
resources in athletics will mirror the interests of our student body.

Membership and Participation in the WVSSAC
Our GYM teacher for the secondary school will be the designee to represent our school as a
member of the WVSSAC. This individual wil certify in writing to the State Superintendent of
schools of West Virginia that they have elected to delegate the control, supervision, and
regulation of our interscholastic athletic and band activities. Our Athletic Director will understand
that they must abide by the constitution, by-laws, rules and regulations of the Commission which
have been adopted by the Board of Control. WVA will pay the one time membership fee (1500)
as well as the annual dues (30 for first 100 students + 10 per 100 there after up to 1000)
charged by the Commission by the 1 of February every year.

Term Break Programming
West Virginia Academy’s unique balanced calendar provides for the reallocation of the 180
instruction days more evenly throughout the year. We have four terms consisting of nine weeks
of instruction with two to three week term breaks in between. Our summer has been shortened
from the traditional 10 weeks to 5 weeks between school academic years. During each of these
term breaks West Virginia Academy will offer various mini-courses to provide enrichment and
experiential learning while school is out of session. As part of their contract, each teacher will be
responsible for creating one mini-course related to their subject area. The course will be
available for one term break, however, if the teacher would like to teach more than one term
break they will be subsidized for the extra time.

Term break school days will be broken up into three sessions beginning at 8:00 AM. Upon
arrival, students will be encouraged to eat breakfast which they can bring, pre-purchase, or will
be provided for those that qualify. The morning session will have an academic focus and go until
lunch. Students will be encouraged to bring a lunch, pre-purchase one online, or one will be
provided for those that qualify. The next session will run until 3:35 PM, after a small break and
snack the final session will last until 6 PM and final pickup.
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Term Break Mini-Courses
Academic Extended Courses (AEC)
Students who participate in the AEC program will be offered a mini-course that covers their
individual needs. Students who need remediation will be able to access the OC as well as work
with a teacher to increase skills in our foundational subjects. Students that qualified for the
gifted and talented program will be offered mini-courses to stretch and enrich their education.
Programs being considered are Destination Imagination and Science Olympiad (See
Enrichment Programs).

Also offered during this session will be other mini-courses available to all students to provide
further enrichment and fun experiential learning. These may include First Lego League, Cyber
Robotics Coding Competition, Geography Olympiad, National Junior Classical League, etc.

Athletics and The Arts
After lunch the mini-courses will be focused on Athletics and the Arts. Sports clinics will be
offered in various lifetime sports including golf, track, volleyball, soccer, badminton, biking,
tennis, and pickleball. This will also be a time when our competitive sports teams will meet and
practice for an extended period to help improve skills and teamwork.

Mini-courses in the Arts will provide a wonderful opportunity for our students to explore their
creativity.  Drama mini-courses that will end in a play, creative writing courses that end with a
book, madrigals or a jazz band that end with a concert, and tap or social dance that end with a
performance; all of these are possibilities with this program.  We will provide a variety of courses
that will enrich the lives of our students.

Enrichment Programs
Gifted and Talented Students
West Virginia Academy offers leveled courses within the foundational topics (See The Level
System). This provides learning in the least-restrictive environment for each of our students.
Students will be given placement tests for each foundational topic and placed in the correct
class to ensure efficient learning. Students that are “gifted” in a subject will be placed at a higher
grade level, thus challenging and supporting learning for all students. Those that qualify as
being gifted and talented will be invited to participate in term break mini-courses that will
enhance learning and provide opportunity for additional growth.

Independent Reading Program (IRP)
West Virginia Academy Independent Reading Program (IRP) is a program that will encourage
students to develop a lifelong habit of reading. Independent reading has been shown to be a
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defining indicator in a student’s academic success. It is our goal to create enthusiastic53

independent readers and foster a reading community within our school. Research has shown
that students read more, understand more, and are more likely to continue reading when they
get to choose what they read.54

West Virginia Academy primary students (K-5) will have time each day for independent reading.
Researchers have found that students in more-effective teachers' classrooms spent a larger
percentage of reading instructional time actually reading; students in less-effective teachers'
classrooms spent more time using worksheets, answering low-level, literal questions, or
completing before-and-after reading activities. Teachers will guide the students to books at55

their appropriate level so they can read accurately, fluently, and with understanding. After the
reading period, students will have a chance to write (or draw pictures if they are young) about
what they read in a reading journal. Students will receive recognition for the number of books
read, K-5 students can redeem points earned at the school IRP store.

Generally, the goal of this program is to help students in developing the ability to read and learn
independently, taking responsibility for their learning and becoming more independent and
autonomous both inside and outside the classroom. Secondary school reading challenges will
be established with incentives and recognition awards given for books read throughout the
school year to encourage participation.

School Calendar and Schedule

Balanced Calendar School Model
West Virginia Academy will adopt a balanced calendar that will permit learning throughout the
full calendar year. This calendar includes nine week concentrated times for school learning we
refer to as “terms” followed by two to three week breaks where a variety of activities are
provided for remediation, advancement, and enrichment. A balanced calendar has been found
to help overall student learning and minimize time spent reviewing previously learned subjects.56

This approach also provides a more consistent schedule of receiving essential nutrition for
students that are most likely to suffer from lack of proper nutrition.

56Alexander, K. Pitcock, S., Boulay, MC (2016)The summer slide: what we know and can do about summer learning
loss. Teachers College Press. p.352.

55 Taylor, B. M., Pearson, P. D., Peterson, D. S., & Rodriguez, M. C. (2003). Reading growth in high-poverty
classrooms: The influence of teacher practices that encourage cognitive engagement in literacy learning. Elementary
School Journal, 104, 3–28.

54 Allington, R., & Gabriel, R. (2012). Every child, every day. Educational Leadership, 69(6), 10–15.

53 Battye, C., & Rainsberry, M. (2013, September 11). Reading for pleasure puts children ahead in the classroom,
study finds. Available at CLS | Reading for pleasure puts children ahead in the classroom, study finds (last visited
8/12/2021).
Cullinan, B. (2000). Independent reading and school achievement. School Library Media Research, 3(1523-4320),
1-24. Available at Independent Reading and School Achievement (last visited 8/12/2021)

https://cls.ucl.ac.uk/reading-for-pleasure-puts-children-ahead-in-the-classroom-study-finds/
http://www.ala.org/aasl/sites/ala.org.aasl/files/content/aaslpubsandjournals/slr/vol3/SLMR_IndependentReading_V3.pdf
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There are many “year-round” school models. West Virginia Academy has adopted a model that
gives students a two to three week break in between terms and an approximately five week
break between school years. This schedule provides a more consistent learning environment
without large breaks over the summer, but still provides students with the opportunity to
participate in summer camps offered by various local youth-serving organizations that give
valuable opportunities for learning and growth outside the school.

Summer learning loss has been linked to the traditional school schedule. Many studies have
shown that students lose up to three months of learning over the summer break. In fact, this57

“summer slide” is more prominent in low SES and special education students. In comparison,58

several studies have reported that nations with more than 180 days and have calendars that are
year-round have out performed American schools. Research also has found that students59

benefit from a year a round school model because of the shorter, more frequent breaks, as well
as the remediation and enrichment that is available during the breaks.60

Year-round schools have been found to have health benefits for students. Child weight gain
increases during the summer months, which in turn increases the risk for obesity and negative61

health problems as adults. It has also been found that during the months of June and July, teens
are more likely to begin experimenting with drugs and alcohol. While the risks of substance62

abuse are real and experimentation is possible during any time of the year, the drastic increase

62 SAMHSA report, (2012). Monthly Variation in Substance Use Initiation Among Adolescents. Available at Monthly
Variation in Substance Use Initiation among Adolescents (last visited 8/12/2021).

61 Baranowski, t., et al (2014) School year versus summer differences in child weight gain: A narrative review.
Childhood Obesity, 10(1).
Franckle, R., Alder, R., and Davison, K. (2014) Accelerated weight gain among children during summer versus school
year and related racial/ethnic disparities: A systematic review. Preventing Chronic Disease. 11 (E101).

60 Pedersen, James (2015). Summer Versus School: The Possibilities of the Year-Round School. Rowman and
Littlefield, p.137.

59 Massachusetts 2020 (2005) Research report. Time for a change: The promise of extended -time schools  for
promoting student achievement. Available at Time for a Change: (last visited 8/12/2021)

58 Menard, J., Wilson, AM. (2014) Summer learning loss among elementary school children with reading disabilities.
Exceptionality Education International, 2014 - ir.lib.uwo.ca (last visited 8/12/2021).
Kim J. S., Quinn D. M. (2013). The effects of summer reading on low-income children’s literacy achievement from
kindergarten to grade 8 a meta-analysis of classroom and home interventions. Review of Educational Research,
83(3), 386–431. The Effects of Summer Reading on Low-Income Children's Literacy Achievement From Kindergarten
to Grade 8: A Meta-Analysis of Classroom and Home Interventions - James S. Kim, David M. Quinn, 2013(last visited
8/12/2021)
Entwisle D. R., Alexander K. L., Olson L. S. (2000). Summer learning and home environment. In Kahlenberg R. D.
(Ed.), A notion at risk: Preserving public education as an engine for social mobility (pp. 9–30). New York, NY: Century
Foundation Press.

57 Atteberry, A., & McEachin, A. (2016). School’s out: Summer learning loss across grade levels and school contexts
in the United States today.  In Alexander, K., Pitcock, S., & Boulay, M. (Eds). Summer learning and summer learning
loss, pp35-54. New York: Teachers College Press.
Michelle Obama.(2015) Retrieved from A Summer Learning Day message from First Lady Michelle Obama (last
visited 8/12/2021).
Alexander, K.L., Entwisle, D.R., and Olson, L.S. (2007). Lasting consequences of the summer learning gap. American
Sociological Review, 72, 167 - 180.
Bracey, GW (2002). Summer loss: The phenomenon no one wants to deal with. Phi Delta Kappan, 84(1), 12 - 13.
Cooper, H., Nye, B., et a. (1996). The effects of summer vacation on achievement test scores: A narrative and
meta-analytic review. Review of Education Research, 66, 227 - 268.

https://www.samhsa.gov/data/sites/default/files/NSDUH080/NSDUH080/SR080InitiationSubstanceUse2012.htm
https://www.samhsa.gov/data/sites/default/files/NSDUH080/NSDUH080/SR080InitiationSubstanceUse2012.htm
https://files.eric.ed.gov/fulltext/ED534912.pdf
http://journals.sagepub.com/doi/10.3102/0034654313483906
http://journals.sagepub.com/doi/10.3102/0034654313483906
https://www.youtube.com/watch?v=cjfWycXggq8
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during summer months highlights a need for education and preventative measures. Providing
year-round school gives students more structured time during the summer, which provides
opportunities for physical education and positive constructive activities.63

Academic Calendar
As stated above, West Virginia Academy will be one of just a handful of schools in the state of
West Virginia to offer a balanced calendar schedule. We will also closely align our school
calendar with the West Virginia University calendar to accommodate those families tied to the
university.

Each February, the School Administration will develop the calendar for the following academic
year, as well as a proposed for the next year. They will be distributed to staff for input. In March,
the two-year calendars will be presented to the Governing Board. In April, the following-year
calendar will be published to the parents via the school newsletter. The academic calendar will
provide for a minimum of 180 days and 990 instructional hours as per state law.

At the beginning of each school year, every student will be given a copy of the School Calendar
for their reference throughout the year. School Calendars will also be available online at
www.WestVirginiaAcademy.org. Current school events and updates can be found in the weekly
school newsletters and online.

63 Lisa K. P. Olsen, Barry A. Garst & Gwynn M. Powell (2019) Parental Perceptions of Year-Round School
Environments, Journal of Research in Childhood Education, 33:4, 579-591.(last visited 8/12/2021/2021).
Ballinger, C.E., Kneese, C. (2006). School Calendar Reform. Rowman and Littlefield Education. p. 239.

http://www.westvirginiaacademy.org
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Academic Calendar for 2022 - 2023 School Year

Term Dates
Term 1 August 1 - September 30
Term 2 October 24 - December 20
Term 3 January 9 - March 10
Term 4 April 3 - June 9

July 18 - 22, 2022 Staff Training Days Staff Only
July 26 Meet and Greet (4th - 8th grade)
July 28 Meet and Greet (K - 3rd grade)
August 1 First Day of School - All Grades
September 5 Labor Day NO SCHOOL
September 23 Parent/Teacher Conferences Early Release Day
September 30 Fall Fest
October 3 - 21 Term 1 Break/Mini-Courses NO SCHOOL
October 24 First Day of 2nd Term
November 23 - 25 Thanksgiving Break NO SCHOOL
December 20 Cultural Connection
Dec. 21 - January 6, 2023 Term 2 Break/Mini-Courses NO SCHOOL
January 9 First Day of Term 3
January 16 Civil Rights Day NO SCHOOL
February 20 President’s Day NO SCHOOL
February 24 Hall of History
March 3 Parent/Teacher Conferences Early Release Day
March 13 - 31 Term 3 Break/Mini-Courses NO SCHOOL
April 3 First Day of Term 4
April 28 Science Fair
May 10 - 19 School Testing Period
May 22 - 26 Ocean Week
May 26 Parent/Teacher Conferences Early Release Day
May 30 Memorial Day NO SCHOOL
May 31 - June 3 Spirit Week
June 7 Field Day
June 9 Last Day of School Early Dismissal
June 12 - June 30 Summer Mini-Courses

Weekly Schedule
West Virginia Academy believes that academic growth occurs when there are minimal
distractions during the school day, therefore, Monday through Thursday will be devoted to
academic subjects. Our weekly schedule offers Experience Days that are typically on Fridays.
Experience Days are days for assemblies, field trips, and other school wide events that occur
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during the day (i.e. science fair, spelling bee, geography bee, internal athletic competitions, etc).
These days will also be used for students to work on various assignments and projects relating
to the culminating activities and the West Virginia Academy Ambassador program. Students that
are behind in any courses will complete missing assignments during this time until completed
instead of participating in the non-academic extra activities. Specific weekly schedules can be
found in Addendum 7.

Daily Schedule

The anticipated start to the school day will be at 8:00 a.m. Those students not involved in before
school care will be able to enter the school at 7:45 a.m. Please see the following schedule for
specific times:

M - Th Fridays Early Release Days

School
Begins

School
Ends

School
Begins

School
Ends

School
Begins

School
Ends

K - 12th
Grades

8:00 AM 3:35 PM 8:00 AM 2:35 PM 8:00 AM 12:00 PM

AM
Kindergarten
(optional)

8:00 AM 11:30 AM 8:00 AM 11:30 AM 8:00 AM 12:00 PM

Pre-K Schedule
Group A Group B Group C

7:45 - 8:05
Arrival/Free Play

(Outdoors or in Gym)
Arrival/Free Play

(Outdoors or in Gym)
Arrival/Free Play

(Outdoors or in Gym)

8:05 - 8:35
Circle Time/Welcome

(Large Room 1)
Circle Time/Welcome

(Large Room 1)
Circle Time/Welcome

(Large Room 1)

8:35 - 9:10
Music and Movement

Center (Large Room 1)
Technology Center (Small

Room 4)
Writing Center (Small

Room 3)

9:10 - 9:30 Outdoor/Snack time Outdoor/Snack time Outdoor/Snack time

9:30 - 10:05
Manipulatives Center

(Small Room 1)
Music and Movement

Center (Large Room 1)
Technology Center (Small

Room 4)

10:05 - 10:40
Writing Center (Small

Room 3)
Manipulatives Center

(Small Room 1)
Music and Movement

Center (Large Room 1)
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10:40 - 11:15
Dramatic Play Center

(Large Room 2)
Literacy Center (Small

Room 5)
Manipulatives Center

(Small Room 1)

11:15 - 11:45 Lunch/Outdoor (Gym) Lunch/Outdoor (Gym) Lunch/Outdoor (Gym)

11:45 - 12:45 Rest Time (Large Room 1) Rest Time (Large Room 1) Rest Time (Large Room 1)

12:45 - 1:20
Art/Sensory Center (Small

Room 2)
Writing Center (Small

Room 3)
Literacy Center (Small

Room 5)

1:20 - 1:55
Literacy Center (Small

Room 5)
Art/Sensory Center (Small

Room 2)
Dramatic Play Center

(Large Room 2)

1:55 - 2:15 Outdoor/Snack time Outdoor/Snack time Outdoor/Snack time

2:15 - 2:50
Technology Center (Small

Room 4)
Dramatic Play Center

(Large Room 2)
Art/Sensory Center (Small

Room 2)

2:50 - 3:20 Circle Time/Closing Circle Time/Closing Circle Time/Closing

3:20 - 3:35 Dismissal/Free play Dismissal/Free time Dismissal/Free time

Kindergarten 1st Grade 2nd Grade 3rd Grade

8:00 - 8:35 HOMEROOM HOMEROOM HOMEROOM 8:00 - 8:35 HOMEROOM

8:40 - 9:15 Reading Reading Reading 8:40 - 9:15 Reading

9:15 - 9:30 RECESS RECESS RECESS 9:15 - 9:30 RECESS

9:30 - 10:30 Math Math Math 9:30 - 10:30 Math

10:30 - 11:00 Language Language Language 10:30 - 11:00 Language

11:00 - 11:30
Handwriting/
Spelling

Handwriting/
Spelling

Handwriting/
Spelling 11:00 - 11:45 LUNCH

11:30 - 12:15 LUNCH LUNCH LUNCH 11:45 - 12:15
Homeroom
(PM)

12:15 - 12:30 HOMEROOM HOMEROOM HOMEROOM 12:15 - 1:00 Science

12:30 - 1:00
History/
Geography Specials

Read Aloud
Library 1:00 - 1:30

Read Aloud
Library

1:00 - 1:30 Specials
History/
Geography

History/
Geography 1:30 - 1:45 RECESS

1:30 - 1:45 Recess Recess Recess 1:45 - 2:15
History/
Geography

1:45 - 2:25
Read Aloud
Library

Read Aloud
Library Specials 2:15 - 2:45

Handwriting/
Spelling

2:25 - 3:15 Science Science Science 2:45 - 3:15 Specials

3:15 - 3:35
Homeroom/
Dismissal

Homeroom/
Dismissal

Homeroom/
Dismissal 3:15 - 3:35

Homeroom/
Dismissal
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4th Grade 5th Grade

8:00 - 8:35 HOMEROOM 8:00 - 8:35 HOMEROOM

8:40 - 9:30 Writing 8:40 - 9:30 Writing

9:30 - 10:00
Spelling_
Vocabulary 9:30 - 10:00

Spelling_
Vocabulary

10:00 - 11:00 Math 10:00 - 11:00 Math

11:00 - 11:45 LUNCH 11:00 - 11:45 LUNCH

11:45 - 12:00
Read Aloud
Library 11:45 - 12:00

Read Aloud
Library

12:00 - 12:30 Specials 12:00 - 12:30 Specials

12:50 - 1:30
History/
Geography 12:50 - 1:30

History/
Geography

1:30 - 1:45 Recess/PE 1:30 - 1:45 Recess/PE

1:45 - 2:25 Science 1:45 - 2:25 Science

2:30 - 3:15
Language Arts/
Literature 2:30 - 3:15

Language Arts/
Literature

3:15 - 3:35
Homeroom/
Dismissal 3:15 - 3:35

Homeroom -
dismissal

Secondary School Block Schedule
Class 1 Class 2

Times A Day (M/W)      B Day (T/Th) A Day (T/Th) B Day (M/W)
8:00 - 8:25 Homeroom Homeroom Homeroom Homeroom
8:30 - 10:00 1st period 5th period 1st period 5th period
10:05 - 11:35 2nd period 6th period 2nd period 6th period
11:35 - 12:20 Lunch Lunch Lunch Lunch
12:25 - 1:55 3rd period 7th Period 3rd period 7th Period
2:00 - 3:35 4th period 8th Period 4th period 8th Period

Times Friday Experience Day (Example)
8:00 - 9:00 Homeroom
9:05 - 10:05 Assembly
10:10 - 11:40 Project Rotation 1
11:40 - 12:20 Lunch
12:25 - 1:25 Project Rotation 2
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1:30 - 2:35 Project Rotation 3

Term Break Schedule
Times Term Break Daily Schedule
8:00 - 8:30 Breakfast and Morning Meeting
8:30 - 11:30 Academic Extended Courses
11:30 - 12:20 Lunch_Recess
12:25 - 3:30 Sports Clinic/Mini-Course 1
3:30 - 3:45 Dismissal/Recess
3:45 - 5:45 Sports Clinic/Mini-Course 3
5:45 - 6:00 Clean-up/Dismissal

Before School Schedule

Times Before School Schedule

6:45 - 7:00
Arrival -

Student/Parent
Sign In

7:00 - 7:15
Breakfast

served7:15 - 7:30 Yoga/Morning
Exercises

Wake-up
Brain

Activities7:30 - 7:45

7:45 - start of
school

Clean up and transition to school day

AfterSchool Schedule

Times AfterSchool Schedule

3:35 - 3:45

Arrival - Student
Sign In and

Afternoon Snack
3:45 - 4:30 AEC

Teacher
Homework

Help/Mentoring
4:30 - 5:15

Fitness
Afterschool

5:15 - 6:00
The Arts

Afterschool
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Parent and Community Involvement

Parent Expectations
We recognize that parental and caregiver support is key for student achievement. We will ask
those responsible for the students at West Virginia Academy commit to supporting the learning
process by ensuring their student has time each day for studying and a place to study. This may
include enrolling them in our Afterschool program to utilize the help from a certified teacher on
their school work and assignments. It is the parent/caregiver’s responsibility to ensure on-time
arrival and minimal absences during the school year. We will provide transportation to all
student within our primary recruitment area. Those that want to attend term break courses will
also be able to utilize the transportation services. We will also ask that parents and caregivers
are up-to-date on their child’s learning plans and engage in positive communication to address
questions, concerns, or provide feedback.

Parent/Caregiver Compact
PARENTS/CAREGIVERS AGREE TO:

1. Ensure that my student attends school regularly and on time. Notify the school promptly
in the case of my student’s absence. As often as possible, schedule appointments
outside of school hours.

2. Abide by school policies and procedures regarding student drop-off and pickup.
3. If my student rides the bus, I will provide supervision for my K-3rd grader at all bus stops

until the bus arrives for both pick up and delivery.
4. Ensure that my student receives sufficient rest and has a nutritious breakfast and lunch.
5. Ensure that my student arrives at school prepared for class with necessary materials and

in appropriate dress uniform.
6. Abide by school policies regarding check-in/check-out procedures and visitor policies.
7. Review my student’s homework and sign my student’s learning plan each week
8. Provide an environment that will make it possible for students to engage in scholarly

pursuits on a daily basis. This should include opportunities for exercise, study,
homework, and reading. It may also include instrumental practice.

9. Support my student’s education through attendance at school meetings, Parent-Teacher
conferences, and Parent Interventions when necessary

10. Support West Virginia Academy by completing parent surveys and volunteer when
available.

11. Help your child become a West Virginia Ambassador and have positive experiences in
and around West Virginia.

12. Inform and provide constructive input to appropriate staff at West Virginia Academy in a
timely manner should I become aware of obstacles to my student’s education
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13. Abide by other school policies and procedures as outlined in the Parent-Student
Handbook and the Acceptance of Policy.

Parent to School Communication

Guidelines

Communication at West Virginia Academy will be positively framed and undertaken in good faith
by all parties. Anyone with a question or concern is to take it to the person most able to address
it. This allows for all members of the community to feel safe and valued, and to have confidence
that all concerns will be addressed to the point of satisfaction if at all possible. Feedback from all
stakeholders is essential for the school to be continually engaged in a process of improvement,
and feedback is more likely to be shared freely when stakeholders are confident their feedback
will be carefully heard and addressed.

Concerns must be brought by a parent about their own students or their own concerns.
Parents may not represent a group in bringing concerns to the West Virginia Academy
Administration or Governing Board, as each parent's concern must be addressed individually
and confidentially. In order to preserve the confidentiality of our students, group concerns will
not be addressed.

Parent Meetings and Events

Parents are required to attend the following:

● Back-to-School Night*
● Parent Teacher Conferences (at least 2)

Back-to-School Night will include far more than the introduction of a child’s teacher. We will also
be reviewing school policies and procedures, parent involvement, student expectations, Title I
parent participation, school curriculum and assessments used, and more.

Other school events parents are invited and encouraged to attend will be: Fall Fest, Cultural
Connection, Science Fair, Hall of History, Veteran's Day Program, Music Performances,
Academic Updates, Ambassador Events, etc.

Parent-Teacher Conferences

WVA Primary School

Parent/Teacher conferences will be held twice per year according to the school calendar. This is
a time when academic goals are set for each student with input from parents and, at times,
students. We ask that all parents try to attend two out of the three offered conferences.
Conferences will also be available to schedule at any time parents or teachers feel it would be
beneficial.
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WVA Secondary School

Parent-teacher conferences will be held twice per year according to the school calendar.
Teachers will be at tables in a multi-purpose room and parents will meet with them on a
first-come, first-served basis.

Comprehensive Needs Assessment
At the conclusion of each school year, end-of-year assessment data is reported and organized
into a Comprehensive Needs Assessment (CNA). The CNA includes demographic, attendance,
and assessment data. We conduct surveys to the following groups: Parent/Caregiver, Student,
Faculty/Staff, and the Community.

The Comprehensive Needs Assessment will be analyzed by the Executive Director and the
Governing Board as well as made available to the public. We also will use the information for
potential improvement. School Plans are developed with goals, action steps, and budget
relationships. School Parent and Family Engagement Policies will be evaluated for
effectiveness. School, Parent, and Student Compacts will also examined by the end of the each
school year for recommended changes.

West Virginia Academy CNA will be compared to the West Virginia Standards for High Quality
Schools (§126-12-4) and used as a guide for self-assessment, decision making, professional
development, and strategic planning.

Parent Survey

Each May, a parent survey will be distributed to each family attending West Virginia Academy.
The survey is specific to West Virginia Academy, and solicits our parents' views on our
programs and staff members. Families will have the opportunity to express their level of
satisfaction with all aspects of the West Virginia Academy programs and provide suggestions for
improvement. Survey results will be available at the school office, and major points from the
survey will be communicated to the parent community via the school newsletter. Survey
responses will also be included in annual teacher evaluations and so feedback from parents has
both a direct impact on the classroom experience as well as a more general impact on the
overall culture of the school.

There is no process for retaining or reporting anonymous written communications and the
idiosyncratic nature of such communications prevents our organization from including or
considering such communications formal parent feedback process.
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School and Family Engagement Policy

Non-custodial parent/guardian

West Virginia Academy abides by the provisions of the Buckley Amendment with respect to the
rights of non-custodial parents. In the absence of a court order to the contrary, the school will
provide the non-custodial parent access to the academic records and to other school-related
information regarding the student. It is the responsibility of the custodial parent to provide the
school with an official copy of any court orders relating to access rights for student records and
update such orders as they change from time to time. West Virginia Academy is under no
obligation to search out court records to verify or update records provided by a custodial parent
or guardian. Non-custodial parents will have access to students during school hours in the same
way that custodial parents do (including picking up the student from school), unless
documentation to the contrary is presented to the school.

Caregivers

If parents are going on vacation or a child is in the care of a designated caregiver, (i.e.
grandparent, aunt, friend, nanny, etc), the caregiver must be added to the student's card so they
can pick them up from school or from a bus stop, as applicable. Parents should also leave a
"permission to treat" form with the caregiver in case there is a need for medical attention for the
student when the parents are not immediately available.

Advisory Committee of Families (ACF)
The Advisory Committee of Families (ACF) is patterned after other parent-teacher organizations
and associations.  We feel the whole family should be building working relationships with West
Virginia Academy faculty and administration. The ACF will also be responsible to help raise
discretionary funds for programs and clubs offered at the school. They will organize and create
proposals for various clubs including a parent or teacher as leader, details as to when the
students will meet, and what type of activities they will engage in during the club time.
Proposals will be given to the student leadership to review and make suggestions for the
Executive director, who makes the final approval. The ACF will also serve as West Virginia
Academy’s Local School Improvement Council (See LSIC).

The President of the ACF will be selected by the Board of Governors, typically this will be the
Vice President of the prior year. The ACF Vice President will be selected each year by the
school administration. Both the President and Vice President will serve as members of the
Board of Governors. The Vice President will be assisting the President in his/her duties. The
ACF President works with the school as the volunteer coordinator for campus events or
activities. The President also organizes parent/volunteer committees as necessary.  Individuals
who are interested in helping on a school level committee may contact the ACF President to
volunteer.
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Volunteer Guidelines

West Virginia Academy openly encourages and asks parents and caregivers to volunteer in our
school. Parents and caregivers will be asked to contact their child's teacher or the administration
staff for ways to serve. It is important that volunteers work together as team members with West
Virginia Academy faculty and staff. The following guidelines are helpful in ensuring that
volunteer service is a positive experience for parents and is effective for our students.

● Volunteers must sign in and out at the front office, get a Visitors badge, and wear it
during the time they are in the building volunteering.

● Volunteer Dress & Behavior - please dress appropriately in business casual attire. The
more we show respect for our school, the more respect the students will feel toward the
school. West Virginia Academy’s dress code is reflective of a high level of respect. We
encourage volunteers to reflect this same level of respect in their own appearance when
they volunteer at the school.

● Volunteers work under the supervision of staff.
● As a matter of professional ethics, and personal privacy, volunteers do not discuss

teacher, student, or school affairs with other people. It is extremely important that
confidentiality be upheld at all times. Administrators have the same expectations of
confidentiality from volunteers as they do from the West Virginia Academy staff.

● For the protection of students and our volunteers, volunteers must avoid being alone
with one or two students at all times while at the school and should only be in the
presence of students while accompanied by another adult (i.e. a teacher, administrator,
or another volunteer). This policy does not apply to passing encounters, such as when a
volunteer is moving from one classroom to another, but volunteers must make sure even
passing encounters occur only in a public space such as a hallway or a room with a door
that is open at all times. Volunteers should never be in an enclosed room with a child at
any time.

● Student Discipline: Volunteers have a responsibility to inform staff right away if there is a
problem with student behavior. Volunteers should never discipline students in any way.

● If volunteers are scheduled to work in the classroom with students, they will be asked not
to bring young children as they may become a distraction in the classroom.  For other
meetings or a group work activity, bringing younger siblings may be acceptable.

● Volunteers have no claim to intellectual property created during their volunteer service at
West Virginia Academy.
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Community Involvement
Students tend to be more successful in school when educators, families, and community
members work together to support learning. Family and community involvement have been64

linked to improved student achievement, higher attendance rates, better social skills, and higher
rates of postsecondary education. This is true of students at all ages and from all65

backgrounds, regardless of family income level, ethnicticity, or cultural heritage.66

As described in the Community Involvement section above, we will be holding four culminating
events at the end of each of our terms that will be open to anyone in the community.  We will
also open our school to other events throughout the year, namely: graduations, Veteran’s Day
assembly, musical concerts, drama productions, and athletic competitions.

Experiential Learning
The concept of experiential learning is “learning by doing.” At West Virginia Academy we have67

dedicated one day out of the week for experiential learning, our Experience Days. These days
will be filled with hands-on projects and activities. At each grade level students will be going on
fieldtrips in the community that enhance their classroom learning. At the primary school, grades
will attend two field trips per year; at the secondary school, they will be participating in one per
year. As a WVA Amabassador Team, students will participate in one team field trip pertaining to
their Roman Virtue.

Below is a list of field trip options that correspond to their curriculum per grade:

Grade Level Community Experience

Kindergarten
JW Ruby Research Farm
Field Trip or Guest Speaker:
Fire, Police, Doctor, Nurse, Dentist, etc

1st WVU Planetarium
West Virginia Botanical Gardens

2nd Spark! Imagination and Science Center
Fort Necessity Prickett's Fort

67 Experiential learning. (2021) Retrieved 08/12/2021 from https://en.wikipedia.org/wiki/Experiential_learning

66 Bouffard, S. M., & Stephen, N. (2007). Promoting family involvement. Principal’s Research Review, 2(6), 1–8.

65 Harvard Family Research Project. (2007). Family involvement in elementary school children’s education. Family
Involvement Makes a Difference, 1(2), 1–12. Retrieved September 15, 2008, from www.hfrp.org/content/
download/1182/48686/file/elementary.pdf

64 Ferguson, C. (2008). The school-family connection: Looking at the larger picture. Austin, TX: Southwest
Educational Development Laboratory. http://www.sedl.org/connections/resources/ sfclitrev.pdf
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3rd West Virginia University Art Museum
Pittsburgh Zoo

4th Pittsburgh Airport Weather Station
Friendship Hill National Historical Site

5th Museum of Geology and Natural History
Gettysburg National Park

6th National Museum of Health and Medicine in DC

7th Laurel Caverns

8th MeadowCroft Rockshelter and Historic Village

9th Tour Federal Reserve at Washington DC

Ambassador Team Field Trips
Inocentia Tour of West Virginia Independent Hall; Good Zoo

Justicia
George Washington Headquarters Allegany Museum; Paw Paw
Tunnel in Cumberland, MD

Constantia Adventure WV near Morgantown, WV

Salubritas WVU sporting event

Service Learning Projects

Our scholars will also have multiple opportunities to serve in our surrounding community
through the WVA Ambassador program as well as the IB MYP. Each team will need to
participate in one service project as it pertains to their virtue. The students in the Innocentia
team will volunteer their time at a local senior care center or hospital; students in the Justicia
team will pick a certain government issue and write to the appropriate government official
regarding the matter; the Constantia team will help clean up various trails either at the Core
Arboretum or West Virginia Botanic Garden; and the Salubritas team will volunteer with the food
pantry.
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The Ambassador program pairs nicely with the Community Service and Action (CSA)
component required by the IB MYP. Students are to asked to complete an individual,
school-based, or community related activity which satisfies elements of the Service and Action
outcomes. These outcomes are: (1) increase awareness of your own strengths and areas for
growth; (2) provides a new challenge for you to develop new skills; (3) requires perseverance
and commitment; (4) requires you to work collaboratively with others; (5) consider the ethical
implications of your actions; (6) discuss, evaluate and plan student-initiated activities; (7)
develop international-mindedness through global engagement, multi-lingualism and intercultural
understanding.

After School Partnerships

Our Afterschool Program provides for collaboration with businesses/service providers to bring in
various programs that will enhance our afterschool offerings. We will reach out to community
members and offer our classrooms, gym, and outdoor space for their services. These activities
would be paid for by the parents of the students who use the services.  For example, music
majors could come and teach their instrument to a group of students for a nominal fee; or a
yoga/dance instructor could use our gym to conduct classes. These activities would be
overseen by our Afterschool coordinator to ensure they are in compliance with WVA’s policies
and procedures as outlined.

Special Populations and At-Risk Students

At Risk Population Strategies
West Virginia Academy will use the Direct Instruction (DI) method to teach all foundational
subjects.  It is a method of instruction that consistently shows strong positive effects with
children of all ability levels and ages as well as with different subject matters. Along with this68

specific instruction we also have several unique programs that will benefit specific groups of
students that may be overlooked in the current public school system.

First, our unique calendar will greatly benefit at risk and historically underserved students.
Research suggests that “[s]tudents may lose knowledge and skills achieved in the school year
during the summer break, with losses greatest for students from low-income families.” Our69

balanced calendar approach reduces summer learning loss, specifically helping the West
Virginia student at-risk population. Another study identified a significant difference between
year-round education compared to traditional education when using proficiency and growth as a
measure of success. This study stated “more awareness is needed to the potential positive

69 See Examining the effectiveness of year-round school calendars on improving educational attainment outcomes
within the context of advancement of equity.

68 Hattie, John (2009) “Visible learning: A synthesis of over 800 meta-analyses relating to achievement.” Published by
Rutledge.
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impact of calendar reform, particularly among low socioeconomic status students, reducing the
achievement gap that has been evident throughout academic history.”70

Next our instructional methodology in the primary grades is Direct Instruction and several
research studies across the past fifty years have articulated the benefits of this methodology,
particularly for historically underserved student populations. The most recent article we can find,
titled The Value of Direct Instruction, was published just in May of 2020 in the Journal of
Education and Development, Volume 4 Number 2 page 10. The study states that “[s]tudents of
color and low-income students are at a much higher risk of dropping out of school than more
privileged students. Dropping out of school can lead to severe social issues -- students who
drop out of school are much more likely to end up incarcerated and to remain unemployed for
long periods of time. However, strong empirical research indicates that certain teaching
methods are highly beneficial for the academic achievement of at-risk students in addition to
being beneficial for the achievement of all students in general. These teaching methods are
based around direct, teacher-centered instruction. In contrast, teaching methods based around
minimally-guided instruction tend to be ineffective (or even detrimental) for at-risk students.
This text outlines the benefits of direct instruction and the potential risks of minimally-guided
instruction, along with specific steps for implementing effective teaching strategies.”

More specifically, Direct Instruction has been found to help students with and without disabilities
when taught in an inclusive setting. An article published this year in the Journal of the American
Academy of Special Education Professionals, states, “[r]esearchers show that explicit instruction
is effective in teaching students with disabilities mathematics.” Another article in the middle71

school setting that considered the impact of five different teaching strategies on every learner in
the classroom, including English Learners and students with learning disabilities, found explicit
instruction to “enhance the accessibility of course content.” Our intention is to deliver language72

courses in the middle school years using the direct instruction method.

In the secondary levels, our methodology changes to primarily follow the International
Baccalaureate approach. This program’s methods, too, have been found to help at risk
students, including those of low-income and minority students. Based on a study done by
Melissa Gordon and her associates in 2015, “[their] findings indicate that Diploma Programme
(DP) students from Title I schools, including low-income and minority students, enroll in college
at much higher rates than national averages. Moreover, DP students from Title I schools enroll
in college at the same rate as DP students from US public schools generally. Additionally,

72 Katrina A. Hovey, Rhonda D. Miller, Elisheba W. Kiru, Lydia Gerzel-Short, Yan Wei & Jerae Kelly (2019) What's a
middle school teacher to do? Five evidence-based practices to support English learners and students with learning
disabilities, Preventing School Failure: Alternative Education for Children and Youth, 63:3, 220-226,

71 Hinton, V., Gibbs, A., Franklin, T (2020) The Effects of CRA/CSA Explicit Instruction for Students with and without
Disabilities Taught in an Inclusive Setting. Journal of American Academy of Special Education Professionals, p.46-57.
Win 2020.

70 Skeeter, J.D. (2019) The Effects of Year-Round Education on Middle School Student Achievement in Math: A
Program Treatment within the Equity Project Charter School. St. John Fisher College.
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results show that African American DP students from Title I schools enroll in college at higher
rates than any other racial group, and this is even the case for African American DP students
from low-income families.”

Another way we are supporting students who are at risk of disengaging from school, those who
have disabilities, and English Learners, is through our academic extended courses offered after
school as well as in concentrated blocks during the mid-term breaks. Students that are not up to
grade level will be encouraged to attend these classes. Those that qualify for free or reduced
lunches will also qualify for free or reduced admission to these additional learning opportunities.
During the mid-term breaks, bussing will continue to be available for these students to get them
to a safe environment with options for breakfast, lunch and snacks, which will address food
insecurity in a way that current public schools are not, and provide the academic help needed to
get these at risk students up to grade level in every class.

An finally, at-risk students often experience low-academic performance, lack of interest in
academics, and feeling disconnected to the school culture. West Virginia Academy dress code
helps foster unity despite differences in socioeconomic status. At-risk learners will benefit from
remediation courses between terms so they can keep up with rigorous academic material.
These students will also receive food and other extracurricular opportunities during our term
breaks. Helping at-risk students academically and socially will give this population of students
confidence to participate in their courses throughout the term. The West Virginia Academy
Ambassador program will also address the disconnect at-risk students feel to their school
community. Group projects, experiences, and practices will help facilitate comradery and
friendships among students.

The Level System
The concept of setting tracks for students has been deeply embedded in the public school
system for decades and, while the concept of levels may sound similar to tracks, the two ideas
are critically different. At West Virginia Academy, our position is that all students, whether
college bound or not, will need a similar skill set in order to be successful in an increasingly
global and technology-driven economy, particularly in the foundational topics of math, reading,
and writing. Our approach is to place students at their level to enhance their educational
experience, but to not segregate students into altogether different tracks.

Public schools have had college-prep tracks and rudimentary tracks for many years. As early as
elementary school students are funneled into talented and gifted (TAG) programs. By middle73

school students are divided into different levels of math that follow entirely different paths in later
years and offer honors and non-honors classes in several other topics. By high school, students
can have entirely different educational experiences within the walls of the same public school
and the differences are largely based on the track they are on. In some instances students

73 Brunello G (2004) Stratified or comprehensive? Some economic considerations on the design of secondary
education. CESifo DICE Rep 4:7–10.
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choose these tracks, while in others these decisions are made by school administrators or by
using rubrics based on student performance in prior years.

The difference in the track experience is not just limited to curriculum design and topic. The
quality of the instructors is often vastly inferior in the non-college tracks. School administrators
function in an environment where they must manage teachers, but there is a severely
diminished incentive structure built into public school teacher contracts and the law for teacher
salaries. Left with few incentives to reward high performing teachers or correct teachers who are
under-performing, the track system is commonly used as a carrot and a stick for public teachers.
High performing teachers are typically assigned to the "college-readiness" track students and
will often teach the honors and AP classes while the low performing teachers are relegated to
the rudimentary tracks. School administrators apply this method to place the best teachers74

with the "best" students. So the discrepancy in the educational experience between the two
tracks often runs deeper than just the curriculum being taught.

All students are unique individuals who learn and retain information at different rates and this
variance applies to different topics and even individual concepts within a topic. We believe the
traditional track system is harmful to students in public schools based on current and anticipated
future market conditions. This harm is particularly pronounced with students who are "late
bloomers" in their educational development or students who have a period of struggle due to
factors outside the classroom, which are often beyond their control. Such temporary challenges
can set a child on a different track that might otherwise be appropriate for the child overall,
diminishing their future opportunities. Our plan is to implement a robust leveling system to
ensure that students are being taught on their level, but not on a different track that segregates
them into the "haves and have-nots." This approach is optimal both for gifted students as well75

as students who struggle with a particular topic.

We will also use a modified term schedule with two or three week breaks every nine weeks so
that students who learn at slower rates in a given topic, or even just at a particular time, can be
given the additional support they need to meet standards of excellence within their level
throughout the year. This approach to permitting course corrections along the way is vastly
superior to a system that allows students to get further and further behind throughout the year
and then attempts to compensate with summer courses for students after they have already
failed a topic. Additionally, because charter schools are not impeded by the archaic incentive
structures and low pay that hinder public schools, students at all levels should be taught by
motivated and high quality teachers. Students who are high-achievers in a particular topic will
be given the flexibility to progress more quickly by enrolling in accelerated courses. However,
the topics will remain constant between accelerated and standard courses as all courses are
designed so that each student arrives at the level of college readiness in core topics prior to

75 Carol Corbett Burris, Jay P. Heubert, and Henry M. Levin, "Math Acceleration for All," Educational Leadership,
February 2004, pp. 68-71

74 Samuel Lucas, Tracking Inequality: Stratification and Mobility in American High Schools (New York: Teachers
College Press, 1999).
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graduation culminating in potential for higher educational credit. A student that is learning at a
faster pace will be able to complete these requirements sooner and then can continue their
education with concurrent enrollment college courses or branch out into related AP courses.
Additionally, the IB programs during the junior and senior years provide testing with substantial
opportunities for earning college credit that is accepted at Universities throughout the world.
This approach matches the educational experience to the individual learner rather than the
other way around.

At West Virginia Academy, our goal will be for every student to be college-ready prior to
graduation with competence in all core topics so that each student has the freedom to choose
their own path forward post graduation. We believe these choices belong to students and their
families rather than school administrators and that our role as educators is primarily to support
students to attain knowledge that will enable them to succeed in an increasingly global
economy.

Special Education - See WVA Special Education Policy Manual

Unity and Diversity Statements

Religious and Other Opt-Out Policy
It is vital to our mission and to our community that we are unified in purpose.  We recognize the
strength we have in our different cultures, nationalities and religious faiths and we honor the
diversity of our students and families.  Our strength and unity is built as we honor and embrace
our diversity while focusing on our shared mission of academic excellence and character
development for each student.

Parents should exercise their ability to opt-out their student of any activity they determine is in
conflict with their religious or cultural tenets.  Parents can exercise this opt-out by speaking with
the teacher if it is a classroom activity (such as a book they don't wish their student to read or
another academic program activity) or with administrative personnel for school-wide activities.

Equal Education and Employment Opportunity
It is the policy of West Virginia Academy to provide equal educational and employment opportunity
for all individuals. Therefore, West Virginia Academy prohibits all discrimination on the basis of race,
color, religion, gender, sexual orientation, age, national origin, disability, or veteran status. This policy
extends to all aspects of the West Virginia Academy educational programs, as well as to the use of
all West Virginia Academy facilities, and participation in all school-sponsored activities.
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Civil Rights Grievence Procedure

Complaints of discrimination should be filed with the individual's school director or supervisor and/or
with the school Compliance Officer/EEC Coordinator according to the provisions of the School Civil
Rights Grievance Procedure, copies of which will be available at West Virginia Academy . If the
complaint is against the principal or supervisor, the complaint may be filed directly with the
Compliance Officer/EEC Coordinator.

Civil Rights Compliance Office

304-558-3931

1900 Kanawha Boulevard East

Building 5, Room 618

Charleston, West Virginia 25305

Email Us: dot.eeo@wv.gov

Complaints of discrimination should be reported as soon as possible, but no later than 90 days after
the incident(s) in order to be effectively investigated and resolved.

Academic Success

Faculty and Staff Responsiblities
It is the responsibility of West Virginia Academy’s administration to set up an effective
organizational system with positive motivation, relevant curriculum, and successful teachers so
we can achieve our mission here at West Virginia Academy.  Our Staff and teachers are trained
and well prepared to teach our students.  We strive for an experienced and cohesive group of
professionals that are enthusiastic about their job and positive when assisting our students with
their various needs.

If a member of our West Virginia Academy teachers is not putting forth sufficient effort to enable
the students to achieve mastery in their content area, the administration is committed to
rectifying this through staff development, coaching, and further training.  After the remedies
have been implemented, if the teacher continues to be unsuccessful in working at the level
required, they will be dismissed.

School to Parent Communication

A weekly newsletter from the Director will be emailed to West Virginia Academy families and
also will be sent home with one student in each West Virginia Academy family in the weekly
communication envelope.  This envelope will go home with students on Thursdays or Fridays.
The newsletter will contain notification of important dates and events, as well as pertinent school



52

news and information.  For academic information, see Academic Policies: Academic
Communication.

Student Responsiblities
The students attending West Virginia Academy are responsible for exerting effort and
completing assigned work so they can benefit fully from the excellent academic programs we
offer at our school.  Students who attend West Virginia Academy are asked to come prepared
and ready to learn each and every day.  We are confident that working together, all students can
achieve academic success and fulfill the mission of West Virginia Academy.

Each year every student will be presented with a student compact that they will read through
and sign, committing to the tenets explained to them at West Virginia Academy.

Student Compact
1. Come to class each day on time, ready to learn and do my best!
2. Do my homework every day and turn it in when it is due (IV. Academic Policies:

Homework).
3. Abide by the Code of Conduct in my dress, language, and behavior (VII. Code of

Conduct).
4. Practice good organization by using my docket and learning plan each school day (IV.

Academic Policies: Organization).
5. Eat nutritious meals, exercise regularly (outside play works best) and get sufficient sleep

in order to be a healthy learner (III. Health and Safety: School Lunch).
6. Ask for help when I need it.
7. Give my parents (or the adult who is responsible for me) all papers and information sent

home from school.
8. Respect myself and others at the school and in the community. Work to resolve conflicts

in positive, non-threatening ways (VI. Code of Conduct: Language and Communication).
9. Treat school property, including books and materials, with deliberate care.
10. Promptly report any non-building behavior to a member of the school staff (VI. Code of

Conduct: Behavior).
11. Be a West Virginia Academy Ambassador wherever you go.

Birthdays and other Events
Invitations
Birthday parties and other parties held during the year are an exciting event for the student
hosting the party and those who are invited. It can be a very disappointing time for other
students who have not been invited to the same party. Out of respect and consideration for the
feelings of all students, please do not distribute invitations to birthday parties or any other
personal parties at school—before, during, or after—unless an entire class is invited.  If only a
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portion of the students in a class are invited, please use the school directory to access the
addresses of families and send the invitations to student homes. We appreciate your
consideration of others and appreciate the modeling of respectful behavior.

Birthday Recognition
Teachers will generally mention a student's birthday during the school day closest to their
birthday and have a special way of acknowledging that student.  Parents may bring a non-food
item for all class members. This will be left at the front office and the teacher will distribute them
at them at the end of the day.  This is not something that needs to be done, or is even
recommended, but if parents choose to that is acceptable.  Parents, please do NOT bring
balloon bouquets, flowers or other birthday items to school.  We cannot have the distraction
during the day and it also is difficult for students whose parents cannot or do not do similar
things for them.  The resulting emotions become an additional distraction.

Lost or Damaged Books

Students are issued textbooks each year.  During the last two weeks of school, all textbooks
and other materials (library books, etc.) need to be returned to West Virginia Academy.
Students are responsible to pay for lost or damaged books.  Student registration for the
following year will not be processed if a family has outstanding lost book fines or other fines.

Parent/Caregiver Responsibilities
We recognize that parental and caregiver support is key for student achievement.  We ask those
responsible for the students at West Virginia Academy commit to support the learning process
by ensuring their student has time each day for studying and a place to study.  It is the
parent/caregiver’s responsibility to ensure on-time arrival and minimal absences during the
school year.  We also ask that parents and caregivers are up-to-date on their child’s learning
plans and engage in positive communication to address questions, concerns or provide
feedback.

Parent/Caregiver Compact
PARENTS/CAREGIVERS AGREE TO:

1. Ensure that my student attends school regularly and on time. Notify the school promptly
in the case of my student’s absence. As often as possible, schedule appointments
outside of school hours (II. Daily School Operation: Attendance).

2. Abide by school policies and procedures regarding student drop-off and carpool (II. Daily
School operation: Carpool).

3. Ensure that my student receives sufficient rest and has a nutritious breakfast and lunch
(III. Health and Safety: School Lunch).

4. Ensure that my student arrives at school prepared for class with necessary materials and
in appropriate dress uniform (IV. Academic Policies: Organization and V. Dress Code).
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5. Abide by school policies regarding check-in/check-out procedures and visitor policies (II.
Daily School Operation: Check-ins and Check-outs).

6. Review my student’s homework and sign my student’s learning plan each week (IV.
Academic Policies: Organization).

7. Provide an environment that will make it possible for students to engage in scholarly
pursuits on a daily basis. This should include opportunities for exercise, study,
homework, and reading. It may also include instrumental practice.  (IV. Academic
Policies: Homework).

8. Support my student’s education through attendance at school meetings, Parent-Teacher
conferences, and Parent Interventions when necessary (VII. Parent and Family
Engagement Policy: School-Parent Communication and VI. Code of Conduct: Parent
Intervention Guidelines)

9. Support West Virginia Academy by completing parent surveys and volunteering at least
20 hours per school year (VII. Parent and Family Engagement Policy: Parent-School
Communication and Volunteer Guidelines).

10. Help your child become a West Virginia Ambassador and have positive experiences in
and around West Virginia.

11. Inform and provide constructive input to appropriate staff at West Virginia Academy in a
timely manner should I become aware of obstacles to my student’s education (VII.
Parent and Family Engagement Policy: Parent-School Communication).

12. Abide by other school policies and procedures as outlined in the Parent-Student
Handbook and the Acceptance of Policy.

Parent to School Communication

Guidelines

Communication at West Virginia Academy, as outlined in our school vision, will be positively framed
and undertaken in good faith by all parties.  Anyone with a question or concern is to take it to the
person most able to address it and to no one else.  This allows for all members of the community to
feel safe and valued, and to have confidence that all concerns will be addressed to the point of
satisfaction.  Feedback from all stakeholders is essential for the school to be continually engaged in
a process of improvement, and feedback is more likely to be shared freely when stakeholders are
confident their feedback will be carefully heard and addressed.

Concerns must be brought by a parent about their own students or their own concerns.
Parents may not represent a group in bringing concerns to the West Virginia Academy
Administration or Governing Board, as each parent's concern must be addressed individually and
confidentially.  In order to preserve the confidentiality of our students, group concerns will not be
addressed.

Channels of Communication

Members of the West Virginia Academy community who have a question, concern, feedback or a
need for information will identify the person best able to answer their question or concern or most
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logically to hear their feedback and will approach that person in a positive manner.  We have
established a clear communication channel through which we invite you to bring any concerns or
questions you may have.  The persons listed are in order of who you should address your concern to
first, next, etc.:

Academic, Behavioral, or other Concern - Primary School

1. Child's Classroom Teacher - (even for groups issues)
2. Primary School Director
3. Academic Director
4. Parent Advocate

Academic, Behavioral, or other Concern - Secondary School

1. Child's Teacher - Classroom Teacher
2. Secondary School Director
3. Academic Director
4. Parent Advocate

Special Education Concern - Primary

1. Child's Classroom Teacher
2. Academic Director
3. Special Education Case Manager
4. Parent Advocate

Special Education Concern - Secondary

1. Child's Teacher
2. Academic Director
3. Special Education Case Manager
4. Parent Advocate

Facility or Safety Concern, Carpool

1. School Secretary
2. Academic Director

If a member of the community is unclear who the best person is to answer their question or
concern or hear their feedback, they may ask a member of the administrative staff, beginning
with the school secretary.

Parent Meetings and Events

Parents are required to attend the following:
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● Back-to-School Night*
● Parent Teacher Conferences
● End of Year Culminating Activity for each student

*Back-to-School Night involves far more than meeting your child's teacher.  We review school
policies and procedures, parent involvement, student expectations, Title I parent participation, school
curriculum and assessments used, and more.

Other school events parents are invited and encouraged to attend: Fall Fest, Cultural Connection,
Science Fair, Hall of History, Veteran's Day Program, Memorial Day Assembly, Music Performances,
Academic Updates, Ambassador Events, etc.

Parent-Teacher Conferences

Primary:  Parent/Teacher conferences will be held at the end of first and third quarters, in which
academic goals are set for each student with input from parents and, at times, students.
Parent/Teacher conferences are listed in the school calendar and all parents are expected to attend
these conferences.  A third parent-teacher conference is held mid-year which is an optional
conference that parents or teachers may request.

Secondary:  Parent-teacher conferences will be held twice per year according to the school
calendar.  Teachers will be at tables in the Multi-purpose room and parents will meet with them on a
first-come, first-served basis.

Conferences may be scheduled at any time parents or teachers feel it would be beneficial.

Comprehensive Needs Assessment
At the conclusion of each school year, end-of-year assessment data is reported and organized
into a Comprehensive Needs Assessment (CNA).  The CNA includes demographic, attendance,
and assessment data.  We conduct surveys to the following groups: Parent/Caregiver, Student,
Faculty/Staff, and the Community.

The Comprehensive Needs Assessment will be analyzed and made available to the public.  We
also use the information for potential improvement.  School Plans are developed with goals,
action steps, and budget relationships.  School Parent and Family Engagement Policies are
evaluated for effectiveness.  School, Parent, and Student Compacts are also examined by the
end of the year for recommended changes.

Parent Survey

Each May, a parent survey will be distributed to each family attending West Virginia Academy. The
survey is specific to West Virginia Academy, and solicits our parents' views on our programs and
staff members.  Families will have the opportunity to express their level of satisfaction with all
aspects of the West Virginia Academy program.  Survey results will be available at the school office,
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and major points from the survey will be communicated to the parent community via the school
newsletter.

Anonymous written communication, outside of the annual school survey, will be discarded
without being acknowledged.

School and Family Engagement Policy

Non-custodial parent/guardian

West Virginia Academy abides by the provisions of the Buckley Amendment with respect to the
rights of non-custodial parents.  In the absence of a court order to the contrary, the school will
provide the non-custodial parent access to the academic records and to other school-related
information regarding the student.  If there is a court order specifying that there is to be no
information given, it is the responsibility of the custodial parent to provide the school with an official
copy of the court order.

Likewise, non-custodial parents will have access to students during school hours in the same way
that custodial parents do (including picking up the student from school) unless documentation to the
contrary is presented to the school.

Caregivers

If parents are going on vacation or a child is in the care of a designated caregiver, i.e. grandparent,
aunt, friend, etc), be sure and add the caregiver to the student's card so they can pick them up from
school if necessary while you are gone.  You should also leave a "permission to treat" with the
caregiver in case there is need for medical attention for the student and the parents are not
available.

Visitors
Visitors are welcome at West Virginia Academy.  Visitors must enter the front school doors and
sign in at the front desk.  Visitors must wear a Visitor's Badge while they are in the school.
Visitors are welcome to visit any classroom as part of our "empty chair" philosophy.  In all
classrooms there is an empty chair in which visitors can sit and observe the instructional
process.  Visitors should not involve themselves in the classroom.  We ask that visitors not bring
small children to observe in the classroom.

Family Advisory Committee (FAC)
The FAC Vice President will be selected each year by the school administration. The President
of the FAC will be selected by the Board of Govenors, typically this will be the Vice President of
the prior year.  Both the President and Vice President will serve as members of the Board of
Govenors. The Vice President will be assisting the President in his/her duties.  The FAC
President works with the school as the volunteer coordinator for campus events or activities.
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The President also organizes parent/volunteer committees as necessary.  Individuals who are
interested in helping on a school level committee may contact the FAC President.

Volunteer Guidelines

West Virginia Academy openly encourages and asks caregivers to volunteer in our school.
Please contact your child's teacher or the administration staff for ways you can help us achieve
our mission.  It is important that volunteers work together as team members with West Virginia
faculty and staff. The following guidelines are helpful in ensuring that volunteer service is a
positive experience for parents and is effective for our students.

● Volunteers must sign in and out at the front office, get a Visitors badge and wear it during
the time you are in the building volunteering.

● Volunteer Dress & Behavior - please dress appropriately in business casual attire.  The
more we show respect for our school, the more respect the students will feel toward the
school.  West Virginia Academy’s dress code is reflective of a high level of respect.  We
encourage volunteers to reflect this same level of respect in their own appearance when
they volunteer at the school.

● Volunteers work under the supervision of staff.
● As a matter of professional ethics, and personal privacy, volunteers do not discuss

teacher, student or school affairs with other people. It is extremely important that
confidentiality be upheld at all times. Administrators have the same expectations of
confidentiality from volunteers as they do from the West Virginia Academy staff.

● For your own protection, avoid being alone with one or two students.  If this is
unavoidable, be sure and keep the door open or move to a hallway to work.

● Student Discipline:  Volunteers have a responsibility to inform staff right away if there is a
problem with student behavior. Volunteers should not discipline children in any way.

● If you are scheduled to work in the classroom with students, bringing young children is
not recommended as they may become a distraction in the classroom.  If you are coming
to a meeting or a group work activity, bringing younger siblings may be acceptable.

● Volunteers have no claim to intellectual property created during their volunteer service at
West Virginia Academy.

Organization Model
Board of Governors - Voluntary

a. Officers
i. School Executive Director - President
ii. Primary School Director - Vice President
iii. Secondary School Director - Vice President
iv. Business/ Human Resource Manager - Treasurer
v. Curriculum Specialist - Secretary
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b. Other Administrative Personnel
i. Special Education/Counselor Case Manager
ii. Information Technology Specialist
iii. School Secretary

c. Instructional Faculty
i. Primary School Teachers

1. Kindergarten
2. First Grade
3. Second Grade
4. Third Grade
5. Fourth Grade
6. Fifth Grade
7. Specials

ii. Secondary Teachers
1. Literature Arts
2. Math
3. Science
4. Individuals and Societies
5. Language Acquisition
6. Physical and Health Education
7. Arts
8. Design

Managing Directors

Primary School:  Grades K-5 benefit from the leadership of a Primary School Director or Managing
Director.  The Managing Director is responsible for hosting the staff meetings for their groups and for
setting the agenda for the meetings.  Managing Directors moderate the team meetings and
communicate with administration regarding team discussions and decisions.  Managing Directors will
ensure that minutes of meetings are kept and distributed to team members and administration.
Managing Directors are appointed by administration.

Secondary School: The Secondary School Director will serve as the Managing Director for grades 7
and up.  The Managing Director is responsible for hosting the staff meetings for their groups and for
setting the agenda for the meetings.  Managing Directors moderate the team meetings and
communicate with administration regarding team discussions and decisions.  Managing Directors will
ensure that minutes of meetings are kept and distributed to team members and administration.
Managing Directors are appointed by administration.

Policy Development
DEFINITION:  Policy—A policy documents a set of principles, standards and/or rules that serve to
guide group and/or individual conduct.

West Virginia Academy policies shall be developed, approved, and managed in accordance with this
Policy in order to promote consistency, clarity, and relevancy.
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STEWARDSHIP OF POLICIES

The School Executive Director maintains the policies in the Policy Directory. He/She reviews the
policies as needed according to state law and rule, and submitted to the Governing Board for
approval as needed.  The School Executive Director may also draft policies as directed by Board of
Govenors, and/or suggest policies as required by state law and rule.  Policies are then approved by
the appropriate body, as required by state rule, law or company directive.

Ends Policy
Ends have three main components:

1. The Outcome, Results, or Benefits produced by the organization (What impact do we
want to have?)

2. A specific population (the recipients) who benefit from the stated outcome (For whom?)

3. An expression of the Cost or Worth of the Outcome (At what cost? Or In what priority?)

Executive Limitations

Global Executive Limitations
The School Director shall not cause or allow any organizational practice, activity, decision, or
circumstance that is either unlawful, imprudent, or in violation of commonly accepted business
and professional ethics and practices.

Treatment of Consumers
With respect to interactions with parents, students, community members and officials, the School
Director shall not cause or allow conditions, procedures, or decisions that are illegal, unsafe,
untimely, undignified, or unnecessarily intrusive.

The School Director shall not

1. Elicit information for which there is no clear necessity.
2. Use methods of collecting, reviewing, transmitting or storing consumer information that fail to

protect against improper access to the material
3. Fail to operate facilities with appropriate accessibility and privacy.
4. Fail to provide consumers with a parent/student handbook that includes a grievance process

for persons who believe they have not been accorded reasonable protections under this
policy.

5. Fail to follow policies outlined in parent/student handbook.
6. Fail to inform consumers of this policy.
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Treatment of Staff
With respect to the treatment of paid and volunteer staff, the School Director may not cause or allow
conditions that are illegal, unfair, undignified, disorganized, unsafe, or unclear.

The School Director shall not

1. Operate without written personnel rules that (a) clarify rules for staff, (b) provide for effective
handling of grievances, and (c) protect against wrongful conditions such as nepotism and
grossly preferential treatment for personal reasons.

2. Discriminate or retaliate against any staff member for expressing a dissent.
3. Prevent staff from grieving to the board when (a) internal procedures have been exhausted,

and (b) the employee alleges either that (i) board policy has been violated to his or her
detriment or (ii) board policy does not adequately protect his or her human rights.

4. Fail to acquaint staff with the School Director's interpretation of their protections under this
policy.

5. Allow staff to be unprepared to deal with emergency situations.
6. Use methods of collecting, reviewing, transmitting or storing consumer information that fail to

protect against improper access to the material
7. Fail to compensate staff competitively.

Financial Planning and Budgeting
The School Director shall not cause or allow financial planning for any fiscal year or the remaining
part of any fiscal year to deviate materially from the board's Ends priorities, risk financial jeopardy, or
fail to meet the long term goals of the school.

There will be no financial plans that

1. Risk incurring those situations or conditions described as unacceptable in the board policy
"Financial Condition and Activities."

2. Contain too little information or omit credible projection of revenues and expenses; cause the
unnecessary separation of capital and operational items negatively impacting cash flow and
subsequent audit trails; and prevent the disclosure of planning assumptions

3. Provide less for board prerogatives during the year than is set forth in the "Cost of
Governance" policy.

Financial Condition and Activities
With respect to the actual, ongoing financial conditions and activities, the School Director shall not
cause or allow the development of financial jeopardy or material deviation of actual expenditures
from board priorities established in Ends policies.

The School Director shall not
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1. Expend more funds than have been received in the fiscal year without board approval.
2. Incur debt in a manner inconsistent with West Virginia Academy's School Finance Policies.

(see Appendix A)
3. Shall not violate board approved reserves policy.
4. Fail to settle payroll and debts in a timely manner.
5. Allow tax payments or other government-ordered payments or filings to be overdue or

inaccurately filed.
6. Make a single purchase, split order, or commitment of greater than $10,000.00 without board

approval except as authorized in West Virginia Academy's School Financial policies, by
agreement, or by board authorization.

7. Use restricted contribution for any purpose other than that required by the contribution.

Emergency Principal Succession
To protect the board from sudden loss of School Director services, the School Director shall not
permit there to be fewer than one other executive sufficiently familiar with Board and School Director
issues and processes to enable him/her to take over with reasonable proficiency as an interim
successor.

Asset Protection
The School Director shall not cause or knowingly allow corporate assets to be unprotected,
inadequately maintained, or unnecessarily risked.

The School Director shall not

1. Fail to insure against theft and casualty losses to at least 80% of replacement value and
against liability losses to board members, staff, and the organization itself in an amount great
than the average for comparable organizations.

2. Allow unbonded personnel access to material amounts of funds.
3. Subject facilities and equipment to improper wear and tear or insufficient maintenance.
4. Unnecessarily expose the organization, its board, or its staff to claims of liability.
5. Make any purchase (a) wherein normally prudent protection has not been given against

conflict of interest; (b) of more than $5000.00 without having obtained comparative prices
and quality; or (c) of more than $5000.00 without a stringent method of assuring the balance
of long-term quality and cost.  Orders shall not be split to avoid these criteria.

6. Allow any check over $3000.00(with the exception of regular, monthly bills for health
insurance, employee retirement, and rent) to be released without 2 signatures.

7. Fail to protect intellectual property, information, and files from loss or significant damage.
8. Receive, process, or disburse funds under controls insufficient to meet the board-appointed

auditor's standards.
9. Compromise the independence of the board's audit or other external monitoring or advice,

such as by engaging parties already chosen by the board as consultants or advisers.



63

10. Invest or hold operating capital in insecure instruments, including uninsured checking
accounts and bonds of less than AA rating at any time, or in non-interest-bearing accounts
except when necessary to facilitate ease in operational transactions.

11. Endanger the organization's public image, its credibility, or its ability to accomplish Ends.
12. Change the organization's name or substantially alter its identity in the community
13. Create or purchase any subsidiary corporation.

Compensation and Benefits

With respect to employment, compensation, and benefits to employees, consultants, contract
workers, and volunteers, the School Director shall not cause or knowingly allow jeopardy to
financial integrity or to public image.

The School Director shall not

1. Change his or her own compensation and benefits, except as those benefits are consistent
with a package for all other employees.

2. Promise or imply permanent or guaranteed employment.
3. Establish current compensation and benefits that deviate materially from the geographic or

professional market for the skills employed.
a. Create compensation or benefit obligations over a longer term than revenues can be

safely projected, in no event longer than one year and in all events subject to losses
in revenue.

b. Establish or change pension benefits so as to cause unpredictable or inequitable
situations, including those that

i. Incur unfunded liabilities
ii. Provide less than some basic level of benefits to all fulltime employees,

though differential benefits to encourage longevity are not prohibited
iii. Allow any employee to lose benefits already accrued from any foregoing

plan.
iv. Treat the SCHOOL DIRECTOR differently from other key employees.

Communcation and Support to the Board
The School Director shall not cause or knowingly allow the board to be uninformed or unsupported in
its work.

The School Director shall not

1. Neglect to submit monitoring data required by the board policy (see Monitoring SCHOOL
DIRECTOR Performance) in a timely, accurate, and understandable fashion, directly
addressing provision of board policies being monitored.

2. Fail to marshal for the board as many staff and external points of view, issues, and options
as needed for fully informed board choices and policy creation.

3. Fail to advise the Board in a timely manner of trends, facts, and/or information relevant to the
Board's work or upon which board policy has been or will be established.
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4. Let the board be unaware of any information it requires including but not limited to
anticipated media coverage, threatened or pending lawsuits, material internal and external
changes, academic performance, enrollment, human resources, or any other trend that has
global organization impact.

5. Present information in unnecessarily complex or lengthy form or in a form that is unrelated to
board policy or work.

6. Fail to report in a timely manner, any actual or anticipated noncompliance with any policy of
the board regardless of the board's monitoring schedule.

7. Fail to advise the board of, in the School Director's opinion, the board is not in compliance
with its own policies on Governance Process and Board-Management Delegation,
particularly in the case of board behavior that is detrimental to the work relationship between
the board and the School Director.

8. Fail to provide a workable mechanism for official board, officer, or committee
communications.

9. Fail to deal with the board as a whole except when fulfilling individual requests for
information or responding to officers or committees duly charged by the board.

10. Fail to supply for the Board's agenda all items delegated to the School Director yet required
by law, regulation, or contract to be board-approved, along with applicable the monitoring
assurance pertaining thereto.

Ends Focus of Grants or Contracts
The School Director may not enter into any grant or contract arrangements on behalf of the school
that fail to emphasize primarily the production of Ends and secondarily, the avoidance of
unacceptable means.

The School Director shall not

1. Fail to prohibit particular methods and activities to preclude grant funds from being used in
imprudent, unlawful, or unethical ways.

2. Fail to assess and consider an applicant's capability to produce appropriately targeted,
efficient results.

3. Fund specific methods except when doing so for research purposes, when the result to be
achieved is knowledge about differential effectiveness of various methods.

Board Management Connection

Global Board-Management Linkage Policy

The board's sole official connection to the operational organization, its achievements, and conduct
will be through the School Director.

Unity of Control

Only officially passed motions of the board are binding on the School Director.
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Accordingly

1. Decisions or instructions of individual board members are not binding on the School Director
except in rare instances when the board has specifically authorized such exercise of
authority.

2. In the case of board members or committees requesting information or    assistance without
board authorization, the School Director can refuse such requests that require, in the School
Director's opinion, a material amount of staff time or funds, or are disruptive.

Accountability of the School Director

The School Director is the board's only link to operational achievement and conduct, so that all
authority and accountability of staff, as far as the board is concerned, is considered the authority and
accountability of the School Director.

Accordingly

1. The board will never give instructions to persons who report directly or indirectly to the
School Director.

2. The board will refrain from evaluating, either formally or informally, any staff other than the
School Director.

3. The board will view School Director performance as identical to organizational performance
so that organizational accomplishment of board-stated Ends and avoidance of
board-proscribed means will be viewed as successful School Director performance.

Delegation to the School Director

The board will instruct the School Director through written policies that prescribe the organizational
Ends to be achieved, and proscribe organizational situations and actions to be avoided, allowing the
School Director to use any reasonable interpretation of these policies.

Accordingly

1.  The Board will develop policies instructing the School Director to achieve defined end results for
identified students, or subgroups of students, with a designated priority of time and resources. These
policies will be developed systematically from the broadest, most general level to more defined
levels, and will be called Ends policies.

2.  The Board will develop policies which limit the latitude the School Director may exercise in
choosing the organizational means to achieve the Ends.  These policies will be developed
systematically from the broadest, most general level to more defined levels, and they will be called
Executive Limitation policies.

3.  As long as the School Director uses any reasonable interpretation of the board's Ends and
Executive Limitations policies, the School Director is authorized to establish all further policies, make
all decision, take all actions, establish all practices, and pursue all activities.  But the Board will make
the final determination of whether the School Director is in compliance with Board policies.
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4.   The board may change its Ends and Executive Limitations policies, thereby shifting the boundary
between board and School Board domains.  By doing so, the board changes the latitude of choice
given to the School Director.  But as long as any particular delegation is in place, the board will
respect and support the School Director's choices.

Monitoring School Director Performance
Systematic and rigorous monitoring of the School Director job performance will be solely against the
only expected School Director job outputs: organizational accomplishment of board policies on Ends
and organizational operation within the boundaries established in board policies on Executive
Limitations.

Accordingly:

1.   Monitoring determines the degree to which Board policies are being met.  Information not
formally presented as monitoring data and that does not contribute directly to this purpose is not
considered monitoring data.

2.  The Board will acquire monitoring data on policies by one or more of three methods:

● by internal report, in which the School Director discloses information and certifies compliance
to the board;

● by external report, in which an external, disinterested third party selected by the Board
assesses compliance with board policies; and/or

● by direct board inspection, in which a designated member or members of the board assess
compliance with the appropriate policy criteria.

3. In every case, the standard for compliance of Executive Limitations policies shall be any
reasonable interpretation by the School Director.  The standard for compliance of the Ends policies
shall be whether reasonable progress is being made toward achieving the Board's prescribed Ends.
The Board will make the final determination as to whether School Director's interpretation is
reasonable and whether reasonable progress is being made.

4. All policies that instruct the School Director will be monitored at a frequency and by a method
chosen by the board.  The Board may monitor any policy at any time by any method, but will
ordinarily depend on a routine schedule.

Policy Method(s) Frequency Date Due

Global Ends Internal Report Annually By July 31st

Student Achievement
Character
Academic
Social Skills
Critically Minded
Community Service

Internal Report Annually By July 31st
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Premier Charter
School Model

Internal Report Annually By July 31st

Valuable Resource to
other schools and
education community

Internal Report Annually By July 31st

Global Executive
Limitation

Internal Report Annually By July 31st

Treatment of
Consumers and Staff

Internal Report Annually By July 31st

Financial Planning and
Budget

Internal Report Annually By July 31st

Financial Conditions
and Activities

External Audit Annually By December 31st

Emergency School
Director Succession

Internal Report Annually By July 31st

Asset Protection External Audit Annually By December 31st

Compensation and
Benefits

Internal Report Annually By July 31st

Communication and
Support to the Board

Internal Report Annually By July 31st

Ends Focus of Grants
or Contracts

Internal Report Annually By July 31st

5.  In conjunction with monitoring the School Director's job performance, the Board will conduct an
annual formal summative evaluation of the School Director.  The evaluation will be based upon data
collected during the year from the monitoring of Board policies on Ends and Executive Limitations.  A
written evaluation document will be prepared by the Board.  The School Director and the Board will
review the document in executive session.

The document will consist of:

● A summary of the data derived during the year from monitoring the Board's policies on Ends
and Executive Limitations;

● Conclusions relative to whether each End has been achieved or whether reasonable
progress has been made toward its achievement; and when necessary, an improvement plan
addressing any insufficient progress toward meeting the goals;

● Conclusions relative to whether the School Director has reasonably interpreted and operated
properly within the boundaries established by the board policies; and when necessary, an
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improvement plan addressing any deficiencies in operation within the boundaries of the
Board policies;

● A summary of the School Director's strengths and weaknesses relative to achievement of the
Ends policies and operation within the boundaries established in the Executive Limitation
policies.  Nothing in this policy is intended to imply the establishment of any personal rights
not explicitly established by statute, contract, or Board policy.  All employment decisions
related to the School Director, including contract agreements, remain the sole discretion of
the Board.

Board/School Director Covenants

In order to build and maintain productive and effective relationships between the Board and the
School Director, both the Board and the School Director will maintain a system of communication
and interaction that builds upon mutual respect and trust.

Accordingly, the Board and the School Director will

1.   Exercise honesty in all written and interpersonal interaction, avoiding misleading information.

2.   Demonstrate respect for the opinions and comments of each other.

3.   Focus on issues rather than on personalities.

4.   Maintain focus on common goals.

5.   Communicate with each other in a timely manner to avoid surprises.

6.   Criticize privately, praise publicly.

7.   Maintain appropriate confidentiality.

8.   Openly share personal concerns, information, knowledge, and agendas.

9.   Make every reasonable effort to protect the integrity and promote the positive image of the
school(s) and each other.

10. Respond in a timely manner to requests and inquiries from each other.
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Governance Process

General Operations

Enrollment and Withdrawal

School Entrance Requirements
All students entering kindergarten must have reached their fifth (5th) birthday in the year of entrance
on or before September 1. Students entering first grade must have reached their sixth (6th) birthday
in the year of entrance on or before September 1. Birth certificates, immunization records and proof
of West Virginia residency must be present at the time of registration. Students transferring from
other schools and from out of state who have completed kindergarten but do not meet the above
birthday deadline may be admitted into first grade at the discretion of the School Director.

Ongoing Enrollment
The Intent to Enroll and the Acceptance of Policy constitute an application for enrollment.
Applications will be accepted online and at the school office on an ongoing basis. Applications will be
placed in the General Applicant Pool. In the event of a class vacancy, the vacancy will be filled by
students from the following classes prior to placing students drawn in the lottery.

Admissions and Enrollment
Students who have successfully completed the steps to enrollment will be given priority enrollment
status based on the categories below, in order, and up to West Virginia Academy’s designated caps
for each category:

1. Currently enrolled students;
2. Siblings of current students;
3. Children of Governing Board Members;
4. Students that live within the area of focus designated by West Virginia Academy.

When all students that qualify for priority enrollment have been enrolled and if space is still available,
students will be selected in random drawings to receive priority enrollment. In the instance that
multiple grades have space available, random drawings will be first performed in the grade where
the most seats are currently available.

The above policy is in compliance with West Virginia State Code §18-5G-11
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Vacancies
Year-End Vacancies: If a vacancy occurs in a class at the end of the school year, it will be filled
(based upon class size targets) by offering placement to the first student on the Board of
Governors Child Wait List or the Sibling Wait List for the grade in which the vacancy has
occurred. If there are no students on the aboved wait list, a lottery will be conducted which will
include all names for that grade that are in the General Applicant Pool. A new lottery is
conducted at the end of each year (see Lottery Procedure).

Lottery Procedure
All applicants in the General Applicant Pool for the grade that has a vacancy are entered onto a
Lottery Excel Spreadsheet in Alphabetical order. Each applicant is then assigned a number
through a random number generator.  The applicants are then re-ordered based on the number
they receive.  A .pdf version of the applicant list will then be brought to a public Board of
Governor’s Meeting in June.  Using a random number generator, a member of the Governor
Board will generate one random number.  The applicant that is assigned that number then
moves to the top of the list with subsequent applicants following.  The applicant at the top of the
list is then enrolled in the school following any siblings he/she may have interested in enrolling.
If that applicant is not interested in enrolling, the next applicant will be contacted and enrolled
with his/her siblings.  The next applicant on the list is contacted, enrolled and so on until the
vacancies in the grade have been filled.

Students that do not get the chance to enroll for the subsequent school year will be placed on a
wait list in the order they were assigned.  As spots become available throughout the school
year, the first student on the wait list in that grade will be contacted (see New Student Ongoing
Enrollment).

New Student Ongoing Enrollment

West Virginia Academy will determine school enrollment targets for each grade. These will be made
in collaboration with appropriate administration and will be reevaluated annually.

Once the enrollment target for each class has been set, those targets will remain for the duration of
the school year.

Class Size targets at West Virginia Academy are:

● K-5: 15-30 students per class
● 6-12: 20-35 students per class

New students will be added to the school on an ongoing basis as follows:



71

1. If a Parent wishes to withdraw a current student, that student’s place can be replaced with a
new student application.  The administration will refer to the lottery wait list and the first
applicant in the grade where there is a vacancy will be selected for enrollment.

2. New students will then be contacted as soon as a seat becomes available but will not be
allowed to begin school until the following Monday morning. An email will be sent out to the
faculty each weekend with a list of all new students.

3. Parents will be asked to arrive 30 minutes before the start of school with their new student(s)
on the Monday morning following their notification. Parents will submit required paperwork
and forms at that time. The student must be withdrawn from the previous school at the time
of enrollment. New students will take pre-assessment tests before they join their class.

4. If new students are unable to begin on the first Monday following their notification, they will
be given the option to start the subsequent Monday. If the student is still unable to begin, the
seat will be passed to the next student on the waiting list.

Withdrawal
Procedures:

When a family approaches a West Virginia Academy Staff Member about leaving West Virginia
Academy, the family will be directed to the secretary.  He/She will guide them through the
process of filling out the two required forms: Student Exit Interview Form & Transfer/Exit Status
Form.

Families will also meet with a member of the administration. The information on the form,
including the reason for exiting, are then entered by the secretaries into our Student Information
System (SIS) and is reported to the State Office of Education

If a family has not communicated that they have enrolled at another school and we receive a
records request from that school, we will reach out to the family and ask them to come to the
school and complete the forms. If the family does not comply, the secretary will complete the
form and leave the family signature blank.

West Virginia Academy ensures that all the needed documentation is created and retained for
the final status of all students who enter high school, grades 9-12, whether they graduate or
leave high school for other reasons.

Registration
Each Year West Virginia Academy families will receive an Intent to Re-enroll Packet.  If the
family is planning to continue attending West Virginia Academy, they will fill out the packet and
return it to the office by the last day of April.  Included in the packet are the Intent to Re-enroll
Form as well as parent and students surveys.
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School Calendar
Our school is the only one in north West Virginia to offer year-around education.  We have
divided our calendar year into four terms.   We have tried to closely align our school calendar
with the West Virginia University calendar.

Each February, the School Administration will develop the calendar for the following academic
year, and will distribute it to staff for input.  In March, the proposed calendar will be presented to
the Governing Board.  In April, the calendar will be published to the parents via the school
newsletter.  The academic calendar will provide for a minimum of 180 days and 990 instructional
hours as per state law.

At the beginning of each school year, each family will be given one copy of the Family Calendar
for their reference throughout the year.

Daily Schedule
School will begin each day at 8:00 a.m.  Parents may drop off students beginning at 7:35 a.m.
each morning.  Please see the following schedule for pickup times:

Secondary Block Schedule

Times
A Day

M and W
B Day

T and Th

8:00 - 8:25 Homeroom Homeroom

8:30 - 10:00 1st period 5th period

10:05 - 11:35 2nd period 6th period

11:35 - 12:20 Lunch Lunch

12:25 - 1:55 3rd period 7th Period

2:00 - 3:35 4th period 8th Period
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Times
Friday

Experience Day

8:00 - 9:00 Homeroom

9:05 - 10:00 Assembly

10:05 - 11:35 Project Rotation 1

11:35 - 12:20 Lunch

12:25 - 1:25 Project Rotation 2

1:30 - 2:35 Project Rotation 3


